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PBIS Tier 1 Training
Day 2: Instruction

To change your name, open the Participants panel

(Windows: Alt + U; Mac: Shift + Command + U), 

mouse over your name, and select More > Rename.

Please rename yourself as follows:

District acronym_school_first name

Example: MPS_Alcott_Liz



Hosts for Tier 1 Training

Michelle Polzin Cari Spatz Rachel Saladis Jennifer Grenke



Land 
Acknowledgement



Training Materials
You can access training materials at: 

https://www.wisconsinrticenter.org/tier1v3

https://www.wisconsinrticenter.org/tier1v3


Let’s Chat

IN CHAT: 

Would you rather….

Forget the words while 

singing in public?
Sing out of key in public?

OR



Meeting Up In Breakout Rooms
BREAKOUT ROOMS: During this training, we’ll prompt you to select a breakout 

room. Click Join next to the breakout room that you would like to join. 



Breakout Room Norms

The stories that are told here stay here, 

the lessons learned we take with us to share.

equity of 
voice

Be fully 
present

use video
(if possible)

Safe and 
supportive



An Equitable, 

Multi-Level System 

of Supports

This training strongly connects to:

• Strong Universal Level

• High Quality Instruction

• Positive Culture



Review—Day 1 Action Items

✔

ABC’s of BehaviorFoundations and Proactive Practices 

School-wide Matrix Classroom Matrices



1. Identify roles 

2. Reground in your Day 1 action items

– What progress has your team made?

– What is one thing you need clarification on from Day 1?

IN YOUR BREAKOUT ROOM,

WITH YOUR TEAM:

Activity 2.1 
Implementation Update

10 minutes

SPOKESPERSON SHARES IN CHAT: 

One question that your team needs answered.



Outcomes for Today

Teams will build an understanding of:

• How to provide school-wide and classroom behavior instruction

Develop a plan for building:

• Team capacity around implementation of behavior instruction

• Staff and stakeholder capacity around implementation of behavior 

instruction through team provided training and ongoing support



Let’s Take a Break!

20 seconds

20 feet

20 blinks



“If a child doesn’t know how to read, we teach.”

“If a child doesn’t know how to swim, we teach.”

“If a child doesn’t know how to multiply, we teach.”

“If a child doesn’t know how to drive, we teach.”

“If a child doesn’t know how to behave,  we…teach? 
…punish?”

“Why can’t we finish the last sentence as automatically as 

we do the others?

(Herner, 1998)



New Learning vs “Unlearning” 

learn new  

unlearn & replace

Source: Hunter, R., & Hunter, M. C. (2004). Madeline Hunter's Mastery teaching: Increasing instructional effectiveness in elementary and secondary schools (Updated ed. / revised and updated by Robin Hunter). Thousand Oaks, Calif.: Corwin Press 

8x

28x

Practice/Repetitions



Newly Taught 
Skill or 

Strategy

Learn It With 
Accuracy

Practice for 
Fluency/ 

Automaticity

Keep Practicing 
for Maintenance 

Now Can Make 
Generalizations

Adapt/ Apply 
to New 

Situations

Skill Development Model

Adapted from: Haring and Eaton Instructional Hierarchy-(1978) How to: Use the Instructional Hierarchy to Identify Effective Teaching and Intervention Targets-http://www.jimwrightonline.com/mixed-files/lansing_IL/_Lansing_IL_Aug_Aug_2013/5_instructional_hierarchy_revised.pdf 



ADJUST MODEL

PRACTICE IN CONTEXTMONITOR & ACKNOWLEDGE

DEFINE SIMPLY

Instruction



What?

An explicit description of the skill, behavior, or strategy

Observable and measurable

Establishes details and performance indicators

Honors students’ prior knowledge and experiences

Define Simply
Why?

To create common understanding and messaging so that 

students are clear on what is expected. “What do we 

want all 

students to 

know and be 

able to do?”



Define Simply

How?

 Use matrix or competencies to identify what to teach

 Explains what to do and why it is important

 Clear and concise

 Student-friendly language

Behavioral 

Skills & Habits

Social 

Emotional 

Routines & 

Procedures

College & 

Career Ready



Model
Why?

Effective modeling helps to:

• Communicate importance of the skill/behavior

• Increase student accuracy

• Decrease student errors

• Build student confidence  

What?

 Evidence-based instructional strategy

 Provides the learner with a picture and process for a successful outcome

 Follows Gradual Release of Responsibility phase “I do”

I do



Model

How?

Teachers 

Use focus lesson

Demonstrate using visuals and examples 

Think aloud so students hear the process

Connect actions to prompts

Students

Listen

Observe

May participate on limited basis



Multiple Choice Zoom Poll

• Communicates importance of the skill/behavior

• Increase student accuracy

• Decrease student errors

• Builds student confidence

• Frees up working memory so students can focus 

on what they need to do  

• It is an evidence-based teaching strategy

• So they can become more fashion-savvy
Poll

Why is it important to model for students 

(check all that apply)?



Practice

What?

 Follows Gradual Release Of Responsibility phases “we do” and “you do”

 Lesson plans and anchor charts

 Staff provides multiple opportunities for practice 

 Environmental and situational cues are vital to memory storage

Why?

• Builds fluency and fosters skill maintenance or adaptation

• Long-term memory storage

CLASS ENTRY ROUTINE

Enter the 
classroom 
SILENTLY

Take the 
most 

DIRECT 
ROUTE 

to your seat

Get out 
necessary 
SUPPLIES

Stack your 
HOMEWORK 
& AGENDA

Begin your 
DUE FIRST 

with quality



How? Gradual Release of Responsibility

Focus Lesson & Model “I do it”

Guide

Independent Practice

Peer Practice “You do it together”

“We do it”

“You do it alone”

What Teachers Are Doing

Imitate

Coach

Watch

Affirm

What Students Are Doing



Where do you see evidence of “Gradual Release of Responsibility” in 

your school and classroom settings?

1. School-wide:

2. Classrooms:

INDIVIDUALLY, THINK AND WRITE:

Activity 2.2 
Think & Write

2 minutes



Monitor
Why? 

• Monitor learning outcomes

• Did they learn it?  

• Are they accurate? Fluent? Maintaining?

• Enhances supports for all students

• Identifies students who require more support

What?

 Monitor safety, health, social, emotional, behavioral, and academic needs

 Use of formative assessment

 Must establish clear indicators for learning progression



How? Examples of Monitoring

Bell Ringers Questions

?
Self-Ratings Peer Observation



What?

 Evidence-based practice

 Verbally acknowledge specific academic or social behavior

 Provides learner with specific acknowledgement on performance

Why?

• Improves academic and social outcomes

• Improves climate

• Minimizes behavior corrections

• Brings attention to desired behaviors

Acknowledge—

Specific Positive Feedback



Acknowledge—How-to Provide

Specific Positive Feedback

That really 
helped you 
be an active 
member of 
your group.

I noticed that 
you organized 

your lesson 
materials for 

today. 

Yuli OutcomeEffortStudent



Activity 2.3 
Your Turn

3 minutes

INDIVIDUALLY, use a social or behavioral skill that you will 

teach (from your matrix) and write a Specific Positive Feedback 

statement in the workbook.

If you want to share it, please type in the chat!



Let’s Take a Break!
Please come back in 10 minutes

10 minute
break



“We do not learn 

from experience. 

We learn from 

REFLECTING 
on experience.” 

John Dewey (1933) 



Adjust
Why?

• Benefits teachers and students 

• Adjustments are made that improve teaching methods 

• Ensures that each student is benefitting from the learning experience

What?

 Ongoing formative assessment used to adjust instruction

 Conducting self-assessments

 Using analytical and problem-solving skills

 Considering improvements

 Study changes in practice



What practices are 

not producing the 

desired outcomes?  

What do I change 

or modify?

What is 

working ? 

What do I 

keep doing?  

Did I use sufficient 

specific positive 

feedback?

How can I use the 

data I collect to 

inform and adjust 

the strategies 

I use?

Have I honored 

student cultural 

norms, experiences 

and developmental 

levels in my teaching?



Student Learning Process and Teacher Practices

Newly Taught 
Skill 

or Strategy

DEFINE
simply

MODEL

Learn It With 
Accuracy

Practice for 
Fluency/ 

Automaticity

Keep Practicing 
for Maintenance 

Adapt/ Apply to 
New Situations

PRACTICE
in setting

MONITOR & 
ACKNOWLEDGE 

continuously

ADJUST
for efficiency

EXAMPLE: We may have to return to modeling or guided practice if monitoring shows 

that <80% of students are not gaining accuracy/fluency/maintenance.

THE LEARNING PROCESS IS NOT LINEAR
Not all students will go through this process at the same pace/level of support

Student learning process

Teacher practice and planning process



Activity 2.4

3-2-1 Reflection

Reflect on the Principles of Instruction from this section, then 

record your responses to the following in your workbook:

• 3 things that you strongly connect to

• 2 things you want to use in your own practice

• 1 thing that you want to dig into more deeply 

Student Learning Process and Teacher Practices

3 minutes



Activity 2.5

Action Plan—Principles of Instruction

15 minutes



What your team is 

planning to do!

 1 Action Step

 1 Wondering

Share Out – Activity 2.5

Action Plan—Principles of Instruction



Stand and Stretch!

5 arm circles

4 neck rolls

3 side bends

2 ankle rolls

1 clap

30 seconds



Lesson Plans

Tier 1 Tier 2

Initial Instruction and Re-Teaching
Layering Supports in Social 

Academic Instruction

Initial instruction

• Planned 

• Special circumstances such as COVID-19

• Changes in seasons (i.e. first snowfall) and field trips

• New course content or materials (i.e. science labs)

Use tier 1 lesson plans with 

increased frequency, intensity 

and/or duration of instruction

Re-Teaching

• After long breaks or based on trends

• Change in season (i.e. first snowfall) and field trips

• Universal reteaching when approximately 20% of students in a 

group are displaying behaviors

• Data reveals new skills need to be taught

• Students do not regularly display use of the skill

Create new lesson plans to 

scaffold skills that are already 

identified at tier 1



Example Teaching Schedules
Appendix C

Appendix C



Activity 2.6 - Take Notes

Behavioral Lesson Plan Components



What do we want students to 

know and be able to do? 



Which instructional strategies 

will we use, in which contexts?



How will we know, and let students 

know, that they have learned?



How will we respond if students do 

not learn? If they already know?



Activity 2.7

Planning for Instruction

As a team, discuss:

1. What did you notice about the teaching schedule 

template and examples that you don’t want to 

lose sight of?

2. What did you notice about the lesson plan 

components and template that you don’t want to 

lose sight of?

3. What similarities or differences  do you see to 

planning academic  instruction?
15 

minutes



Let’s Take a Break!
Please come back in 10 minutes

10 minute
break



Activity 2.8-Take Notes

School-wide 

Lesson Plan 

Example





School-wide Lesso







Activities 2.9 and 2.10

45 minutes

2.9—Lesson Plan

Write at least one whole column lesson plan 

• Use the sample or your own template

• Be sure to include all components of the teaching cycle

Tip: Start with something easy!

2.10—Action Plan

Systems View: Behavioral Lesson Planning



Lunch!
Please come back in 40 minutes

40-minute
Lunch



 What is one whole column 

lesson plan that you 

created?

 What is one “team” next 

step?

Share Out – Activity 2.9 & 2.10

Lesson Plans & Action Plans



Behaviors are prerequisites for academics

Procedures and routines create structure

Repetition is key to learning new skills

unlearn & replace

Source: Hunter, R., & Hunter, M. C. (2004). Madeline Hunter's Mastery teaching: Increasing instructional effectiveness in elementary and secondary schools (Updated ed. / revised and updated by Robin Hunter). Thousand Oaks, Calif.: Corwin Press 

8x
Learn new

Practice/Repetitions

Why Teach Behavior?

28x
Unlearn and replace



Learning Whole Group Lesson Group/Partner Work Independent Work
Enter/Exit of Room

AND Transitions

Be Responsible

• Arrive to class on time 

ready to learn

• Stay organized to 

meet deadlines

• Regulate emotions

• Ask clarifying

questions

• Take notes as needed 

or instructed

• Actively participate in 

discussions/work

• Redirect group members 

if they are off-task

• Ask for and provide help 

when needed

• Know your resources and 

use them efficiently and 

effectively

• Ask for help when 

needed

• Get out necessary 

supplies for the task

• Stack your homework & 

agenda

Be Respectful

• Use positive words 

and actions

• Recognize and 

appreciate 

individual/group 

similarities and 

differences

• Actively listen to the 

teacher/speaker

• Understand and respect 

others’ perspectives

• Negotiate conflict

constructively

• Maintain academic

integrity

• Focus on your 

educational purpose

• Enter & Exit the 

classroom silently

• Be aware of personal 

space

• Take the most direct 

route to your seat

Be Engaged

• Use academic 

language

• Set and work toward

personal and 

academic goals

• Use resources from the 

lesson

• Ask on-topic extension 

questions and stay 

curious

• Stay on topic

• Use techniques to keep 

the work moving forward

• Stay focused on the 

assigned academic task

• Prepare and plan for 

upcoming tasks

• Greet one another with a 

silent wave

• Begin your “DO FIRST” 

with quality

Entering the classroom

Turning in homework

Getting supplies

Cooperative learning groups

Independent seat work

Whole group

Transitions

Calming corner

“How do my expectations cause students in my classroom 

to feel uncomfortable and not welcome?” 



Key Points for Teaching Classroom Behavioral Skills

• Seek student/family input 

• The matrix is a dynamic “tool”

• Skills are taught in context

• Be intentional

• Align with school-wide expectations



Classroom Matrix

Learning Whole Group Lesson Group/Partner Work Independent Work
Enter/Exit of Room

AND Transitions

Be Responsible

• Arrive to class on time 

ready to learn

• Stay organized to 

meet deadlines

• Regulate emotions

• Ask clarifying

questions

• Take notes as needed 

or instructed

• Actively participate in 

discussions/work

• Redirect group members 

if they are off-task

• Ask for and provide help 

when needed

• Know your resources and 

use them efficiently and 

effectively

• Ask for help when 

needed

• Get out necessary 

supplies for the task

• Stack your homework & 

agenda

Be Respectful 

& Safe

• Use positive words 

and actions

• Recognize and 

appreciate 

individual/group 

similarities and 

differences

• Actively listen to the 

teacher/speaker

• Understand and respect 

others’ perspectives

• Negotiate conflict

constructively

• Maintain academic

integrity

• Focus on your 

educational purpose

• Enter & Exit the 

classroom silently

• Be aware of personal 

space

• Take the most direct 

route to your seat

Be Engaged

• Use academic 

language

• Set and work toward

personal and 

academic goals

• Use resources from the 

lesson

• Ask on-topic extension 

questions and stay 

curious

• Stay on topic

• Use techniques to keep 

the work moving forward

• Stay focused on the 

assigned academic task

• Prepare and plan for 

upcoming tasks

• Greet one another with a 

silent wave

• Begin your “DO FIRST” 

with quality

Aligned to 

School-wide 

Expectations



Learning Whole Group Lesson Group/Partner Work Independent Work
Enter/Exit of Room

AND Transitions

Be Responsible

• Arrive to class on time 

ready to learn

• Stay organized to 

meet deadlines

• Regulate emotions

• Ask clarifying

questions

• Take notes as needed 

or instructed

• Actively participate in 

discussions/work

• Redirect group members 

if they are off-task

• Ask for and provide help 

when needed

• Know your resources and 

use them efficiently and 

effectively

• Ask for help when 

needed

• Get out necessary 

supplies for the task

• Stack your homework & 

agenda

Be Respectful 

& Safe

• Use positive words 

and actions

• Recognize and 

appreciate 

individual/group 

similarities and 

differences

• Actively listen to the 

teacher/speaker

• Understand and respect 

others’ perspectives

• Negotiate conflict

constructively

• Maintain academic

integrity

• Focus on your 

educational purpose

• Enter & Exit the 

classroom silently

• Be aware of personal 

space

• Take the most direct 

route to your seat

Be Engaged

• Use academic 

language

• Set and work toward

personal and 

academic goals

• Use resources from the 

lesson

• Ask on-topic extension 

questions and stay 

curious

• Stay on topic

• Use techniques to keep 

the work moving forward

• Stay focused on the 

assigned academic task

• Prepare and plan for 

upcoming tasks

• Greet one another with a 

silent wave

• Begin your “DO FIRST” 

with quality

Whole Column Lesson



Classroom Whole Column Lesson: 

Enter/Exit/Transitions



Allow an arms length distance to be respectful of personal space.

Classroom Whole Column Lesson: 

Enter/Exit/Transitions



Classroom Whole Column Lesson: 
Enter/Exit/Transitions



Organize your thoughts around writing lesson plans.

•What is something that connected to prior knowledge around 

writing lesson plans?

•What was some new learning?

•What questions are circling in your head?

INDIVIDUALLY, THINK AND WRITE:

Activity 2.11 
Think & Write

3 minutes



Activity 2.12

SW-Whole Column Lesson Plan

Lesson Plan

Write at least one lesson plan 

• Use the template provided or 
your school’s template

• Be sure to include all 
components of the teaching 
cycle

Tip: Start with something easy!

15 minutes



 What is one classroom 

whole column lesson plan 

that you created?

 What is one “team” next 

step?

Share Out – Activity 2.12

Classroom-Whole Column 

Lesson Plan



Stand and Stretch!

5 arm circles

4 neck rolls

3 side bends

2 ankle rolls

1 clap

30 seconds



Learning Whole Group Lesson Group/Partner Work Independent Work
Enter/Exit of Room

AND Transitions

Be Responsible

• Arrive to class on time 

ready to learn

• Stay organized to 

meet deadlines

• Regulate emotions

• Ask clarifying

questions

• Take notes as needed 

or instructed

• Actively participate in 

discussions/work

• Redirect group members 

if they are off-task

• Ask for and provide help 

when needed

• Know your resources and 

use them efficiently and 

effectively

• Ask for help when 

needed

• Get out necessary 

supplies for the task

• Stack your homework & 

agenda

Be Respectful

• Use positive words 

and actions

• Recognize and 

appreciate 

individual/group 

similarities and 

differences

• Actively listen to the 

teacher/speaker

• Understand and respect 

others’ perspectives

• Negotiate conflict

constructively

• Maintain academic

integrity

• Focus on your 

educational purpose

• Enter & Exit the 

classroom silently

• Be aware of personal 

space

• Take the most direct 

route to your seat

Be Engaged

• Use academic 

language

• Set and work toward

personal and 

academic goals

• Use resources from the 

lesson

• Ask on-topic extension 

questions and stay 

curious

• Stay on topic

• Use techniques to keep 

the work moving forward

• Stay focused on the 

assigned academic task

• Prepare and plan for 

upcoming tasks

• Greet one another with a 

silent wave

• Begin your “DO FIRST” 

with quality

Discrete 

Skill Lesson



Whole Group Lesson

• Ask clarifying questions

• Take notes as needed or 

instructed

• Actively listen to the 

teacher/speaker

• Use resources from 

lesson

• Ask on-topic extension 

questions and stay 

curious

Ask Clarifying Questions—Discrete Skill

Ask clarifying questions: 

• Read or listen for understanding

• Use cognitive process to identify what you

understand and what you might not 

• Follow procedure/routine for asking a question

(for example three before me) 

• Frame as a question (not a statement) 

• Wait for the response and listen for understanding

again (repeat as needed) 

• Reflect



Discrete Skill Lesson Plan: Ask Clarifying Questions



Discrete Skill 

Lesson Plan:

Ask Clarifying 

Questions



Discrete Skill Lesson Plan: Ask Clarifying Questions



Existing 

Lesson Plan 

for 7th Grade 

Gallery Walk 
(Workbook—

Appendix  A)

Assessed Need: I have noticed that my students need: To Sharpen their ability to link author’s main idea/purpose and central themes with text structure and evidence

Standard(s) Addressed: TEKS ELA 7 10.D

(10) Reading/Comprehension of Informational Text/Expository Text. Students analyze, make inferences and draw conclusions about expository text and provide evidence 

from text to support their understanding. Students are expected to:

(D) synthesize and make logical connections between ideas within a text and across two or three texts representing similar or different genres, and support those findings 

with textual evidence.

Text(s) I will Use: Articles and critiques from various publications on graffiti, performance art and publicly funded art.

Learning Intention for This Lesson: Identifying main idea, central themes, and text features that support the main idea.

Success Criteria for This Lesson: Create notes and a graphic organizer in which the main idea is summarized and the text features are listed or noted for six out of eight 

texts.

Direct Instruction:

Model: Strategies/skills/concepts to emphasize

Set the purpose: Review the learning intention and success criteria, and explain how partners will record their notes.

Model how to ask questions of one another (“How did you know that was the author’s main idea?”) and probe for evidence (“What text features do you notice? How do 

these support the main idea?”)

Guide and Scaffold: Questions to ask

I will circulate among groups and work as needed with partners that appear to be having difficulty.

Assess: These are the students who will need further support

Pair Tommy with Elvira, who will be able to record notes for him.

Dialogic Instruction:

Teacher-Directed Tools

N/A

Student-Enacted Tools

Gallery walk. Students will visit eight stations with enlarged excerpts from texts about art, and make notes about each.

Assess: These are the students who will need further support

Check for understanding: Monitor groups as they work through each station, and assist as needed.

Feedback Opportunities: Partners will compare their written notes with those of their table mates at the end of the gallery walk. They can pose questions to each other 

about the items they examined. Partners will then choose a single text to read more closely. (Full articles are posted on class website.)

Independent Learning and Closure: Summarize the learning intentions and success criteria. Ask pairs to choose one article to read in its entirety and to write an exit slip 

about it.



Existing Lesson Plan for 7th Grade Gallery Walk with 

Clarifying Questions Addition (Workbook—Appendix B)



Q&A
• Take 5 minutes to independently examine the lesson plans in 

Appendices A & B.  

• Notice how the discrete skill of “ask clarifying questions” was added to 

the existing gallery walk lesson plan. What questions do you have?

• In the ZOOM toolbar, click reactions—Raise Hand

• We will call on you

• Please state your name and school/district before asking your question

10 min



Let’s Take a Break!

10 minutes



Whole Group Lesson

• Ask clarifying questions

• Take notes as needed or 

instructed

• Actively listen to the 

teacher/speaker

• Use resources from 

lesson

• Ask on-topic extension 

questions and stay 

curious

Actively Listen (VERBAL AND NONVERBAL) 

• Listen for understanding (BOTH)

• Show the speaker your undivided attention (NONVERBAL)

• Use your own body language and gestures to show that you 

are engaged (smiling, leaning in, head nod) (NONVERBAL)

• Provide feedback if asked (VERBAL)

• Neutral and nonjudgmental (BOTH)

• Asking for clarifications (VERBAL)

• Summarizing (VERBAL)

Actively Listen—Discrete Skill Example



45 minutes

Activities 2.13 and 2.14

2.13—Practice:

Using the lesson plan template in your workbook complete a 

Discrete Skill Lesson Plan

2.14—Action Plan: Classroom Instruction Plan



 What is one discrete skill 

lesson plan that you 

created?

 What is one “team” next 

step?

Share Out – Activity 2.13

Discrete Skill Lesson Plan



Reflection on Outcomes

Teams will…

• Build an understanding of how to provide behavior instruction both school-wide 

and in the classroom

• Develop a plan for building:

– team capacity around implementation of behavior instruction

– staff and stakeholder (students, family and community members, etc.) 

capacity around implementation of behavior instruction through team 

provided training and ongoing support



How Did We Do—

Please, Tell Us!

Rachel Saladis

Tier 1—Day 2

https://wisrticenter.org/3CDVAMichelle Polzin

Jennifer Grenke



Next Steps

Between Days

• Work on your action plan

• Team fluency writing and using behavioral lesson plans

• Principles of Instruction staff development

• Staff development on the Behavioral Lesson Plan template

• Meet with your Regional Technical Assistance Coordinator (TAC)

(your TAC will contact your facilitator to set up time if not done so already)

Day Three Preview 

• Response to behavior (reinforcement and error)

• Data



Resources

• WI RtI Center Culturally Responsive Classroom Management Modules

• National PBIS Center: Creating Effective Classroom Environments Plan 

Template

https://www.wisconsinrticenter.org/culturally-responsive-classroom-management/
https://www.pbis.org/resource/creating-effective-classroom-environments-plan-template


Stay connected, join the conversation

@WisconsinRtICenter

@WisRtICenter

Tips to Your Inbox: 
http://bit.ly/WisRtICenter

@Wisconsin RtI Center/PBIS Network

Live webinars and networking events 

https://www.facebook.com/WisconsinRtICenter/
https://twitter.com/WisRtICenter
http://bit.ly/WisRtICenter
http://bit.ly/WisRtICenter
https://www.youtube.com/channel/UC_vRDVKaw0fIKjVXmKlgSSQ
https://www.wisconsinrticenter.org/events/
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