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PURPOSE OF THIS DOCUMENT 

The purpose of this document is to clarify the line items on the Schoolwide Implementation Review (SIR) that specifically 

address culturally responsive (CR) practice. 

Our hope is that, when school teams take the SIR, this document will provide a glimpse into the depth and complexity of 

the work implied in each SIR CR line item. For each question, teams should include, “To what extent?”, “Through what 

process?” and “What evidence do we have?”  in their response. 

More importantly, we hope that teams will use these questions to spark conversation and action to establish equitable 

systems, especially for underserved populations of students. We want teams to think about the content of the questions 

and whether the school intentionally and regularly considers the questions.  

While this document is not intended to be comprehensive or a substitute for CR professional development, we believe that 

the questions can guide teams in their journey toward cultural responsiveness and provide insights into root causes of 

disproportionality over which the school has control and can take action. 

Note: Definitions of italicized culturally responsive vocabulary terms can be found at the end of this document. 

SIR LINE ITEM 51 

LEADERSHIP AND ORGANIZATIONAL STRUCTURES: Our school embraces an RtI vision centered on achieving high 

levels of academic and behavioral success for all students. 

Self-awareness 1. Do we have a clear vision and mission of success for all students?  

2. Are we who we say we are?  

3. Do we willingly examine our beliefs, practices, and policies for bias, access, and inclusion? 

4. Do we have a growth mindset and hold high expectations for all staff, students, and families? 

Leading for equity 5. What is our stated commitment to equity?  

6. Do we foster a shared commitment toward equity across the school, district and community? 

How is this conveyed in words and practices? 

7. Do administrators, principals, teachers, and staff model self-awareness and cultural competence, 

lead courageous conversations, and advocate for equity?  

Data and 

disproportionality 

8. How frequently do we monitor for disparities in our system based on student demographics?  

9. When confronted with disproportionality, do we focus on changing the system (vs. changing 

students and families)?  

10. Do our data and practices reflect our values?  

Action planning 11. What quantitative and qualitative data do we use to monitor progress toward equity? 

12. What communication structures and practices do we use to get input and feedback from 

underserved students and families?  

13. Do we identify patterns in our interactions and practices that advantage some groups of students 

over others or that create barriers to a sense of belonging among all students? 

14. Do our solutions/actions focus on changing identified patterns in our system that created 

inequitable outcomes? 

15. Do we have long-term professional development and coaching structures to implement culturally 

responsive practices? 
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SIR LINE ITEMS 6, 13, & 15 

HIGH QUALITY INSTRUCTION: At all levels of support, we provide curriculum and instruction that use the cultural 

beliefs, practices, and experiences of our students.  

Self-

awareness 

1. Are we aware of our own individual cultural and linguistic knowledge, experiences, frames of 

reference, biases, and personal learning preferences? Of how they influence instructional 

practices, beliefs about student potential, or interactions with students? 

Curriculum 

and 

instruction 

2. Whose cultural and linguistic beliefs, practices, and values are reflected in our curriculum, 

instructional practices and learning environment? Do we present content from a variety of 

perspectives? 

3. Do our instructional materials provide both windows and mirrors of experiences and identities? 

Does our curriculum represent a diversity of contributions?  

4. Does our curriculum seamlessly integrate content about underserved populations (vs tokenism, 

special units, or celebration months)? 

5. Do we assess our curriculum for completeness, accuracy, and bias?  

Engagement 6. Is our curriculum and instruction accessible, meaningful, and challenging to each learner?  

7. Do we provide ample opportunities for peer-to-peer discourse so that students can practice 

linguistic, social, and academic skills? To redistribute power in the classroom?  

8. Do our instructional practices acknowledge and address a range of learning preferences?  

Validate, 

affirm, build, 

and bridge 

9. How do we learn about students’ families? Their home language, beliefs, values, and practices?  

10. Do we validate and affirm students’ home language, culture, experiences, and assets? 

11. Do we use students’ home language, culture, experiences, and assets to build meaningful and 

authentic learning experiences? To bridge to meet district and state curricular requirements? To 

develop their cultural capital, language skills, and positive coping strategies for success in 

mainstream culture? 

Identity 

development 

12. Are our classroom environments inclusive, caring communities and identity-safe for all students 

and families? 

13. Do we authentically convey messages to each student of our high expectations, caring, and 

support? (i.e., I believe in you, I expect a lot from you, and my job is to help you succeed) 

14. How do we learn about students’ personal, racial, and ethnic identities? 

15. Do we use affirmations and counter narratives to confront negative stereotypes and help 

students develop strong academic and personal identities?  

16. Do we provide opportunities to raise students’ awareness and knowledge of social inequalities? 

Do we develop students’ beliefs and skills to create and promote just, equitable and safe 

conditions for all? 
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SIR LINE ITEM 21 

BALANCED ASSESSMENT: We use a screening process that is relevant to our students’ cultural beliefs, practices, and 

experiences. 

Self-

awareness 

1. How do we interrupt the influence of bias and stereotypes on what we believe to be true about 

student potential? On how we interpret screening results? On how we determine levels of 

support? 

Use of data 2. Does our screening process create a holistic picture of students’ strengths and funds of 

knowledge?  

3. Do we value data from sources outside of school? Multiple forms of data? Multiple measures?  

Remove 

barriers in 

screening 

process 

4. When measuring academic skills,  do we consider the role of students’ home language, 

background knowledge, and experience? Do we factor in English Language Proficiency levels? Are 

we aware of the influence of home language and dialect on students’ use of mainstream 

American English?  

5. Do we provide students with multiple options to show what they know? 

6. Do we eliminate or reduce assessment settings and conditions that marginalize students?  

7. Do we consider religious and cultural holidays when planning screening windows?  

8. Do we minimize the influence of stereotype threat on student performance? 

 

SIR LINE ITEMS 37, 41, 48 

COLLABORATION: We demonstrate cultural competence when collaborating about universal student data and 

instructional practices, about the appropriate nature of support at the selected level, and in building level problem-

solving teams. 

Self-

awareness 

1. Are we aware of our past and current beliefs, values, and practices and how they’ve been shaped 

over time?  

2. Do we think about how our beliefs, perspectives, and values influence our interactions with 

students and families who do not look and sound like us? Who have had different life 

experiences? 

3. Have we taken an honest inventory of the biases we hold? Are we aware of how our biases 

influence our perceptions of students’ behavior and potential? Do we have strategies in place to 

interrupt biased thinking? 

Nature of 

team 

discussions 

4. What norms are in place to interrupt cultural insensitivity, microaggressions, bias, or prejudice in 

team discussions? How do we hold each other accountable for practicing these norms? 

5. When discussing factors that impact students’ behavior and achievement, do we reflect 

accurately on the data at hand (vs. working off of assumptions and stereotypes about students 

and families)?  

6. When discussing a concern, do we focus on the school’s policies, programs, practices, and 

procedures (vs. viewing the concern as an issue with an individual student or family)?  

Use of data 7. What data do we value? Do we use both quantitative and qualitative data to create a holistic 

picture of students and families? 

8. How do we seek information from students, family members, and members of the cultural 

community to accurately understand the beliefs, perspectives, values, assets, and experiences of 

our students? How do we use that information to match supports to student needs? 

Inclusive 

discussions 

9. Who is welcome at the table?  

10. Do we see student, family, and community partnerships as vital to improving student outcomes?  
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11. In problem-solving processes, do we authentically engage students and families in sharing their 

histories and experiences? Providing insights into barriers to success? Creating solutions?  

12. How do we engage language and cultural brokers, English as a Second Language (ESL) specialists, 

and the community in problem-solving?  
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CULTURALLY RESPONSIVE VOCABULARY TERMS  

Affirmations: Short, powerful statements used to acknowledge and reinforce students’ positive behaviors, thoughts, 

actions, and potential. 

Bias: Prejudice in favor of or against one thing, person, or group compared with another. 

Counter-narratives: Stories told from the vantage point of those who have been historically marginalized to offset 

mainstream portrayals that are negative, one-sided, or inaccurate. 

Cultural brokers: Individuals who bridge, link, and mediate between groups or persons of different cultural 

backgrounds for the purpose of reducing conflict or producing change. 

Cultural capital: Social assets (e.g. style of speech and dress, social networks, etc.) rewarded by mainstream society 

and considered to be essential for success. 

Cultural competence: Awareness of one’s own cultural identity and views about difference, and the ability to learn 

and build on the varying cultural and community norms of learners and their families. 

Cultural frame of reference: Shared beliefs, values, and norms developed through one’s upbringing, experiences, and 

interactions about how the world operates and how people should behave in it. 

Funds of knowledge: The expertise and skills students have developed in their daily lives’ outside of school. 

Growth mindset: The belief that intelligence is fluid and develops over time. In contrast, a fixed mindset is the belief 

that intelligence is an inborn trait that does not change. 

Identity: All aspects that make a person who they are including but not limited to: race, ethnicity, gender, sexual 

identity, gender identity, socioeconomic status, ability status, language, religion, and marital status. Aspects of culture 

combine to provide a sense of identity, a history of how a person or group experience interactions with society. 

Identity-safe environments: Places where students feel personally accepted, respected, included, and supported by 

others; they can express who they are and what they believe, know, and do without fear of being judged, punished or 

teased. Includes physical, emotional, intellectual, and cultural safety. 

Implicit bias: Attitudes and stereotypes that unconsciously affect one’s understanding, actions, and decisions; these 

biases may be counter to one’s expressed (conscious) beliefs. 

Microaggressions: Everyday verbal, nonverbal, and environmental slights, snubs, or insults, - - intentional or 

unintentional - - that communicate hostile, derogatory, or negative messages to individuals based upon their 

marginalized group membership. 

Stereotype: A widely held but fixed and oversimplified image or idea of a particular type of person. 

Stereotype threat: In situations where a negative stereotype exists about a group, those who belong to the group 

worry about conforming to those stereotypes; this anxiety and distraction, in turn, negatively affects their 

performance in the situation, creating a vicious circle. 

Windows and mirrors: Views into someone else’s experience (i.e., windows) along with stories that reflect one’s own 

culture/reality (i.e., mirrors). 
 


