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Handout 1.09 

                                         Skill Developmental  Continuum  adapted -David Howe                                     

 Teacher explicitly explains and models a skill/strategy  (There is no guess work) 

 Teacher provides guided practice. Students practice the skill/strategy with accuracy. Teacher 

provides immediate prompts and feedback. 

 Teacher provides students with supported application. Students apply the skill/strategy a sufficient 

number of times to become fluent/automatic. Teacher scaffolds instruction. 

 Teacher provides students opportunities to review/practice for maintenance. Students are able to 

independently and proficiently make generalizations and apply skill/strategy.  

 Teacher assess to ensure students are able to adapt and apply skill/strategy to novel situations 

Instructional Framework to Support the Skill Developmental Continuum 

                                                                       Focus Lesson- “I do”                                 

Teacher provides explicit instruction-Teacher models   

 All teachers have access to common culturally responsive/well-designed materials that include 

formative assessments, clear learning intentions, systematic instructional routines and curriculum 

aligned to the WI State Standards 

 Teacher establishes a clear lesson purpose: content, language, behavior and/or social aspects i.e. 

“I can” statements linked to grade level standards and *beyond. Students know what and why they 

are learning.  

Example: 

• Content Goal: I can cite strong textual evidence to support the analysis of the text. 

• Language Goal: I can use argumentation in peer discussions.  

• Social Goal: We can improve our turn-taking skills by making sure that each member of the 

group has a chance to participate in the discussion. 

*Students who have demonstrated proficiency with grade level standards 

 Teacher makes sure prerequisite skills are secure and/or reviewed to ensure newly taught strategy, 

skill, content, or knowledge will be successful 

 Teacher uses student friendly language  

 Teacher supports development of oral language 

 Teacher uses a variety of culturally relevant materials with the appropriate grade level ratio  of 

literature and informational text according to the WI State Standards  

 Teacher provides opportunities for students to see/hear the thinking behind how to approach a 

task/topic  

 Teacher makes connections to prior knowledge/builds knowledge 

 Teacher explicitly teaches domain (content) specific and academic vocabulary 

 Teacher uses interactive reading techniques through direct explanation to explicitly explain the 

reasoning and mental processes involved in successful reading comprehension  

 Teacher provides students access to progressed complex texts 

 Teacher explicitly teaches instructional routines, establishes student cognitive accountability and 

engages all students 
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Guided Practice- “We do it”    

Cognitive load shifts to student 

 Teacher provides time for purposeful planning for reading groups based on current data  

 Teacher flexibly groups students and provides differentiated instruction with ongoing assessments  

 Teacher ensures students have access to print-rich culturally responsive texts with a wide range of 

readability levels. 

 Teacher ensures the lesson has a focus that includes the strategy, skill or task to be practiced 

 Teacher introduces text, activates prior knowledge and teaches academic/content vocabulary 

 Teacher uses text at students’ instructional level and provides effective, specific and timely 

feedback 

 Teacher scaffolds instruction for students through questions, prompts, cues, and direct explanation 

 Teacher provides hands-on experiences and practice.  All students are engaged and attempting the 

task. (i.e. whisper reading, not round robin)  

 Teacher checks for accuracy (understanding) of newly taught strategy/skill- Teacher assesses 

student progress through: observation, questioning, response (praise, prompt, correct, cue)  

 Teacher provides opportunities for students to deepen their understanding 

 Teacher helps students self-correct by noting strengths and opportunities for growth 

 Teacher provides opportunities for students to be supportive of each other, rehearse, clarify, hear 

other ideas and diverse perspectives 

Collaborative Learning “You do it together”  

(Students do it together) Provide opportunities for students to work collaboratively with peers to solve 

problems or to identify and discuss issues.  

 Teacher provides opportunities for students to work together to complete specific tasks applying 

what they have learned in the focus lesson and guided instruction or engage in a spiral review of 

previous knowledge  

 Teachers ensure students are engaged in accountable/purposeful talk. (agreements students and their 

teacher commit to as they engage in partner/s conversations) 

• Staying on topic  

• Using information that is accurate and appropriate for the topic  

• Thinking deeply about what the partner/s has to say  

• Students are accountable for the content and to one another  

• Students learn techniques for keeping the conversation moving forward, toward a richer 

understanding of the topic at hand.  

The Institute for Learning (n.d.) describes five indicators of accountable talk: 

1. Press for clarification and explanation (e.g., "Could you describe what you mean?") 

2. Require justification of proposals and challenges (e.g., "Where did you find that information?") 

3. Recognize and challenge misconception (e.g., "I don't agree, because _______________.") 

4. Demand evidence for claims and arguments (e.g., "Can you give me an example?") 

5. Interpret and use one another's statements (e.g., "I think David's saying _______________, in 

which case, maybe we should _______________.") 

 Teacher checks for understanding and intervenes with student/s when needed 

 Teacher assesses all students  to determine who has mastery and who does not  

 Teacher extends the lesson for students/groups who are ready to move on  

 Teacher evaluates individual student/groups self-regulation  
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Independent “You do it”  

Students fully assume the cognitive load of learning by applying what they have learned to novel tasks.   

 Teacher provides students with choice and learning opportunities to apply what they have learned 

from focus lesson, guided practice, and collaborative learning 

 Teacher provides Independent learning tasks that are meaningful, relevant and authentic 

 Teacher ensures students are held accountable and use exemplars, model texts, rubrics/scoring 

guides so they know what proficiency looks like 

 Teacher provides opportunities for students to integrate and coordinate multiple sources of 

information so they can practice and apply their reading skills, collate and synthesize research 

information, demonstrate understanding of reading skills, concepts and organize their thinking 

more fluently and flexibly 

 Teacher provides ongoing feedback for the purpose of creating students’ awareness of where they 

are in their learning    

Individual Student Conferring 

Teacher/student reading and writing conversation with a clear purpose and predictable structure  

 Teacher determines the frequency of conferences based on student need  

 Teacher determines the purpose of the conference based on student need i.e. assess student 

progress, individualize instruction, monitor progress  

 Teacher creates a Conferring  Log  noting dates, student strengths, long term/short term goals, 

observations and instructional notes, next steps to meet instructional goals   

 Teacher builds relationships with genuine interest  (culturally responsive practices) 

 Teacher writes down any notes from observations made in regard to the student’s reading 

behaviors  

 Teacher reviews notes with student and records any relevant comments. Teacher articulates 

student’s strengths and promotes student “possible self” and plans next steps with the student 

 Teacher uses conferring notes to plan and adjust instruction 

Modeling 

 Teacher states the strategy, skill, or task and purpose 

 Teacher explicitly states what the strategy/skill is, what the strategy/skill is used for and how it will 

improve reading comprehension 

 Teacher makes connections to link prior knowledge to new learning 

 Teacher provides demonstrations and models how the skill, strategy, or task is completed, alerting 

learners about errors to avoid 

 Teacher provides think-aloud/s to model cognitive process 

 Teacher explains what students are to do 

 Teacher prepares students to ask clarifying questions 

 Teacher checks for understanding through questioning and discussions   

Definition of Scaffold: 

Temporary instructional supports that help make rigorous grade-level curriculum 

 accessible to all students 

 Students learn new basic skills as well as complex skills  

 Students maintain a high level of success as they learn increased complex skills  

 Students move towards independent use of the acquired skill and apply to novel tasks 
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Scaffolding-What it looks like 

 Teacher takes a complex skill (e.g., a multi-step strategy) and teaches it in manageable and logical 

pieces or chunks  

 Teacher sequences skills so that they build on each other  

 Teacher selects examples and problems that progress in complexity 

 Teacher provides demonstrations and completed models of task or problem 

 Teacher provides  prompts, and cues as students begin to practice new strategy, skill, or task 

 Teacher provides aids such as graphic organizers, cue cards, guided examples, and checklists to 

help students remember the steps and processes used to complete tasks and solve problems 

 Teacher releases scaffolds as student is able to apply skill independently and proficiently 

 


