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Background. Anytown Elementary is a K-5 suburban Wisconsin school of 350 students. Student population 

demographics follow: 

2% American Indian; 5% Asian; 10% Black; 20% Hispanic; 3% Pacific Islander; 60% White 

70% eligible for subsidized lunch, 11% Students with Disabilities, 3% Limited English Proficiency 

Anytown Elementary has had an established multi-level system of support for behavior (PBIS) for seven years 

and for reading for five years. To begin their RtI journey for mathematics, the school leadership team explored 

trend data, revealing overall low and stagnant student achievement in mathematics, with lower achievement for 

their students of color and students with disabilities.  

The leadership team shared the school’s longitudinal data with and engaged staff in exploring options for action, 

including site visits and book studies on RtI implementation for mathematics. Due to their successful track 

record with reading and behavior RtI implementation, the majority of the staff was on board to begin 

implementing a school-wide multi-level system of support for mathematics as well. 

The leadership team, with ongoing staff input, developed a long-range action plan to put in place the essential 

elements of the framework: high quality instruction, balanced assessments, collaboration, and family 

engagement with culturally responsive practices embedded throughout. The plan built on to the existing 

structures developed for behavior and reading. 

Universal Level of Support: The Anytown Elementary leadership team began by analyzing the universal level of 

support, as this level impacts all students in their school. Implemented actions follow. 

High Quality Instruction: First, the school secured a daily 60-minute uninterrupted block of universal 

mathematics instruction for all grade levels. They committed to delivering universal instruction through an 

inclusive co-teaching model to provide all learners with access to grade level Common Core Standards for 

Mathematics (CCSM). Throughout the first year of implementation, teachers engaged in ongoing staff 

development with in-class coaching to develop and deliver rigorous CCSM-based lessons woven within a 

discourse-based classroom environment. To build on the strengths of their diverse population of students, 

culturally responsive practices were modeled and infused in staff development and coaching. 

Collaboration: The master schedule was revised to provide general and special education grade level staff 

dedicated weekly time to analyzing formative and summative assessment data and to co-plan differentiated 

instruction around a common instructional framework. To keep meetings efficient and focused, the teams 

used the roles, norms, and protocols established for behavior and reading meetings.  Teams also used this 

collaborative time to establish procedures for ongoing communication with families regarding student 

progress and to promote parent involvement.  

Balanced Assessment: In addition to ongoing formative and summative assessments, Anytown Elementary 

teachers administer a standardized mathematic screener to all K-5 students three times a year. Within a 

week of screening, grade level teams meet with the principal and district mathematics specialist to analyze 

results.  

Teams look first for trends and patterns from the screener that impacts all learners at their grade level. They 

also review disaggregated data (e.g. by gender, race/ethnicity, students with disabilities, ELL, etc.) to ensure 

their practices are providing all students with equitable access to achieving grade level outcomes. In 

response, teams create goals for their grade level, dig deeper for potential underlying causes within their 

control, and then create an action plan to address underlying needs at the universal level. 
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Then, teams use screening data to identify students who are at, above or below the grade level benchmarks. 

In cases where more information is needed about particular students or for questionable assessment 

results, teams consider other important measures, such as attendance and classroom performance. In some 

cases, teachers administer diagnostic assessments to further pinpoint instructional needs. 

Selected and Intensive Levels of Support. In addition to universal mathematics blocks for grade levels, the 

Anytown Elementary has a designated daily 20-minute school-wide mathematics extended block of time. This 

time allows the school to provide a broader continuum of services to all students based on Common Core 

content and practice standards. Staff’s agreed upon instructional framework, common strategies and practices, 

common language, and culturally responsive practices are well linked with the universal level.  All K-5 teachers 

and specialists are involved in delivering instruction during this block. 

To match needs with supports, a school-wide team reviews the findings from grade level screening to create 

groups of students with similar instructional needs. The principal, school counselor, school psychologist, math 

specialist, and two classroom teachers (one general education, one special education) sit on this team. The team 

then draws from a school-developed menu of research-based mathematics interventions, additional challenges, 

and expertise to assign student groups to instructional supports that match their needs. In this process, the 

team also considers the intensity of student need, matching students with the greatest need to the smallest 

group size, working with staff with the highest level of instructional and motivational skills.  

For students with the most significant needs above and below the benchmark, Anytown Elementary also 

convenes a student problem-solving team to develop and document individualized plans. This team includes the 

principal, staff with high levels of expertise in the area(s) of focus, the child’s classroom teacher, parents, and 

where appropriate, the student. 

Groups for mathematics extended time are established for six weeks; however, individual student movement 

between groups during that window is flexible as students show mastery of concepts and skills. All staff 

delivering instruction has a developed plan of action that is submitted to the school-wide team. Teachers follow 

their course of action, review, and analyze student data to ensure the instructional delivery is effective.  

All staff use student goal-setting and daily formative assessments to guide their day-to-day instruction. For 

students moderately below the benchmark, instructors collect progress-monitoring data on a bi-monthly basis; 

for students well below the benchmark, progress-monitoring data are collected weekly.  

During mathematics extended time, students who are achieving beyond the grade level benchmarks are   

engaged in problem solving with greater complexity and advanced concepts. These additional challenges are 

built on above-grade progression of Common Core Standards for Mathematics and sophisticated use of the 

Standards for Mathematical Practices. 

At the end of the six-week window, the school-wide team reviews progress monitoring data to gauge how well 

students are responding to the assigned instructional groupings. At this meeting, the team uses pre-set criteria 

to guide decisions on whether to maintain, fade, or increase the level of support for students. The problem-

solving team also reconvenes on a monthly basis to evaluate the progress of students well-below benchmark 

and based on the most current data may modify the plan as needed. 

Family communication intensifies and occurs more frequently at the selected and intensive levels of support. 

Parents are involved in the ongoing decision-making process when developing or adjusting their child’s 
instructional plan.  

Anytown Elementary is proud of the system changes they have made. Staff truly recognizes the strength in 

working collectively. They are already seeing positive student outcomes which are moving Anytown Elementary 

toward the goal of every student a graduate and college and career ready. 


