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The year in review

KATHY RYDER
DIRECTOR OF THE WISCONSIN RTI CENTER

WISCONSIN CONTINUES to be a national leader in edu-

cation. This year alone, we placed third in the nation for 

high school graduation rates. Our students’ ACT scores 

have been the second best in the nation for two years in 

a row. We’ve seen fewer dropouts, suspensions, and less 

truancy. Districts and schools are working hard to ensure 

that every child is a graduate, college and career ready. 

Wisconsin could not do it without our excellent, dedicated 

educators who work hard to help students demonstrate 

their college and career readiness through academic and 

social-emotional knowledge, skills, and habits. 

Wisconsin is at the “head of the class” in many things, 

but we need to continue to close achievement and 

opportunity gaps. The Wisconsin RtI Center supports 

teams and teachers by providing a framework that helps 

them determine what is best for students and gives 

them the tools to make those best practices consistent 

throughout their systems. Schools and 

districts implement high-quality, 

evidence-based practices, 

strategically use data to provide 

appropriate supports to students, 

and collaborate to leverage best 

practices systemically. Making 

these changes throughout the 

entire system takes continuous 

effort, but it makes schools 

more effective and effi cient.

Changing a system requires strong leadership, the will to 

improve, and the continuous use of data. It is hard, but it 

is work that many schools recognize to be of value. In the 

six years the center has been in existence, 70% of schools 

in Wisconsin have completed an entire series of profes-

sional development. In this year alone, 52% of all schools 

in Wisconsin completed a self-assessment that provides 

them with direction for their future work. This shows the 

dedication and commitment of school leadership teams 

to continue to improve education for all students. 

Like our schools, the Wisconsin RtI Center is dedicated to 

our continuous improvement. Doing this means looking 

back at what worked–and looking forward to the 

promises of Agenda 2017. The center continues to work 

on making training, technical assistance, resources, and 

supports more connected and accessible throughout 

the state. Our ongoing partnerships with schools and 

districts, CESAs, our State Leadership Team, and many 

other state and local organizations makes this work 

possible, and we could not do it without you.

As Dr. Evers stated in his 2015 State of Education 

address, “We’re making the future here.” We are all in this 

together, and we share the same goal: students who can 

succeed in school, and in life. Our framework can help 

schools create systems that facilitate success. If you 

have already begun this work, we congratulate you on 

your perseverance and dedication. For those of you who 

are ready to take the fi rst step on your implementation 

journey, we encourage you to contact us to fi nd out how 

you can make it a reality.

We share the same goal: 

students who can succeed 

in school, and in life.
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WISCONSIN’S VISION

Our mission is to build the capacity of Wisconsin 

schools to develop and sustain a culturally responsive 

multi-level system of support to ensure success for 

all students. 

ALL WISCONSIN STUDENTS WILL LEARN AND BE SUCCESSFUL IN LIFE

A vision, to be meaningful, must be translated into action. In order to ensure all 

students will learn and be successful in life, schools need to put a responsive 

system in place that will provide concrete ways to achieve excellence. The 

Wisconsin RtI Center, along with the Wisconsin Department of Public Instruction, 

believe the best way to meet the needs of all students is to implement a culturally 

responsive multi-level system of support. Districts and schools work to system-

atically provide equitable services and practices to all students based upon their 

responsiveness to effective instruction and intervention.

This means that schools need to implement systems that ensure students 

are provided with HIGH-QUALITY, EVIDENCE-BASED INSTRUCTION, and are 

explicitly taught behavioral expectations. Educators need to COLLABORATE to 

ensure that academic instruction and behavior expectations are communicated 

consistently. A responsive system must STRATEGICALLY USE STUDENT DATA to 

implement a continuum of supports that meets the needs of every learner. 

Schools must make sure a UNIVERSAL level of support serves all students. 

In addition to the universal, the SELECTED levels on 

the continuum provide services to those who are 

moderately above or below benchmarks, and the 

INTENSIVE level supports those students with 

the most need. 



Held at schools, 
districts, and 
conference centers

Held at CESA 
locations

HOW MANY OPTIONS ARE THERE?

WHERE ARE SESSIONS HELD?

13
different face-to-face options provide 

schools with tools and resources to help 

them implement their system of support.

Professional development 

was delivered all across 

the state.

PROFESSIONAL 
DEVELOPMENT

HOW MANY WISCONSIN SCHOOLS 
DID WE REACH?

THE WISCONSIN RTI CENTER offers a broad range of 

professional development opportunities to support the 

implementation of a multi-level system of support. During 

professional development, we help schools learn how to 

create a system that meets the needs of all their students. 

We offer many face-to-face trainings. Schools also receive 

support and guidance from webinars, e-learning modules, 

on-site technical assistance, and networking sessions. 

Wisconsin schools engaged in 

our professional development 

this year.

93 OF THESE SCHOOLS 
PARTICIPATED FOR THE 
FIRST TIME 

806
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This training has prepared me to bring my 

work to the next level, and has provided 

me with plenty of resources to continue 

my learning. Thank you!

– A Wisconsin teacher



Professional development

I have appreciated these sessions and feel 

like our district has grown/will continue to 

grow as a team due to the sessions and 

opportunities to collaborate. I feel like I have 

a much better sense of how to support staff 

in this change process.

– A Wisconsin teacher

WHO’S ATTENDING PROFESSIONAL 
DEVELOPMENT?

Continuous improvement is a team effort. Teachers are 

the largest group of participants.

PROFESSIONAL DEVELOPMENT 
BY THE NUMBERS

HOURS SPENT IN PROFESSIONAL 
DEVELOPMENT

CONFERENCE ATTENDANCE

1150

359

329

people attended the PBIS 

Leadership Conference in 

Wisconsin Dells in August.

schools completed at least one 

entire course (over multiple days)

to increase their implementation 

efforts.

schools participated in one of our 

networking or communities of 

practice events to share expertise 

and collaborate with other schools.
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43   911 Teachers

Administrators

Student support

RtI/PBIS coordinators

Other

13377
hours invested 

in professional 

development!



EVERY WISCONSIN SCHOOL IS 
REPRESENTED WITH A DOT; 
GREEN DOTS INDICATE THE 1145 
SCHOOLS THAT COMPLETED A 
SELF-ASSESSMENT IN 2014-15.

Self-assessments measuring implementation

“EFFORTS AND COURAGE ARE NOT ENOUGH 
WITHOUT PURPOSE AND DIRECTION.” 

– John F. Kennedy

When schools self-assess, they acquire critical data to 

provide purpose and direction for action planning. We 

want schools to identify areas for growth within their 

responsive systems. Schools can then leverage their 

strengths to become more effective and effi cient.

HOW DO SCHOOLS MEASURE 
THEIR PROGRESS?

THAT’S 52% OF 
SCHOOLS!
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NUMBER OF SELF-ASSESSMENTS 
COMPLETED IN 2014-15

were completed; 

this total includes: 

534 Reading SIRs 

400 Mathematics SIRs

860 BoQs

348 BATs

4224

Schools can self-assess their systems in three main 

content areas (reading, behavior, and mathematics). 

Within each area, schools look at their implementation 

at the universal, selected, and intensive levels. 

Often schools begin implementing and assessing in 

one content area and expand to others, building and 

expanding upon what is already in place.



SELF-ASSESSMENTS
MEASURING
IMPLEMENTATION

DID ANY SCHOOLS COMPLETE AN 
ASSESSMENT FOR THE FIRST TIME?

HOW MANY SCHOOLS ASSESS 
IN MULTIPLE CONTENT AREAS?

LOOKING AT SYSTEM
IMPLEMENTATION BY LEVELS

79 schools have completed their fi rst 

assessment ever this year.

More schools are 

self-assessing (at 

any level) in both 

behavior and 

academic areas!

More schools than ever before are examining their whole 

system implementation by level. Selected and intensive 

levels of support build on a strong universal level.

2014-15

2013-14

30%

21%

The Wisconsin RtI Center offers a variety of 

self-assessment tools for schools. 

School-wide Implementation Review (SIR)
Taken by: building leadership teams
Purpose: evaluate system-wide implementation using a 
reading or mathematics lens
How often: annually

Benchmarks of Quality (BoQ)
Taken by: school teams
Purpose: evaluate the implementation of a universal level 
positive behavior support system
How often: annually in the spring

Benchmarks for Advanced Tiers (BAT)
Taken by: school teams
Purpose: assess system implementation of selected and 
intensive behavioral support
How often: annually in the spring

In addition, other assessments are available: Team Imple-

mentation Checklist (TIC), Self-Assessment Survey (SAS), 

Monitoring Advanced Tiers Tool (MATT), the RtI All-Staff 

Perception Survey, and the Tiered Fidelity Inventory (TFI).
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CONTENT AREA NUMBER OF 
SCHOOLS

Reading 30

Mathematics 13

Behavior 53

 

 

 

 



“WITHOUT ACTION, YOU AREN’T GOING ANYWHERE.” 
– Mahatma Gandhi

Using annual self-assessments, school leadership teams 

monitor their progress and growth over time. They continue 

to create and carry out action plans, which guide the school’s 

work as they improve their multi-level system of support. 

Schools often begin implementing in one content area 

(reading, mathematics, or behavior) with a focus on the 

universal level. As schools expand their efforts, continual 

self-assessment (in all content areas and at all support 

levels) is the best way to keep the system strong.  

2011-12 2012-13 2013-14 2014-15

56

87

149

340

These schools used both a behavior and an academic 

system assessment tool.

GROWING NUMBER OF SCHOOLS 
SELF-ASSESSING CONSECUTIVELY

We continue to see an increase in the number of schools who are 

consecutively self-assessing in both behavior and academics.  

The 87 schools showcased on this graph have spent three years 

on their journey. On the following pages, you’ll see their progress 

broken down by the numbers. This gives us a look at progression 

over time and the benefi ts of committing to this important work.

THE POWER 
OF ASSESSING 
OVER TIME

NUMBER OF SCHOOLS SELF-ASSESSING OVER TIME–IN BOTH 
BEHAVIOR AND ACADEMICS–CONTINUES TO RISE

Read more 
about these 

schools on the 
next page.

3 consecutive years

68
87

2 consecutive years

108
149

2013-14

2013-14

2014-15

2014-15
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The power of assessing over time

IMPLEMENTATION OF ALL LEVELS 
OF SUPPORT FOR BEHAVIOR

Take a closer look at the 87 schools that have self-assessed 

in both academics and behavior for a period of time.

2012-13 (Universal) 2014-15 (Universal) DOTTED LINE = FIDELITY

PBIS TEAM

FACULTY COMMITMENT
IMPLEMENTATION PLAN

CLASSROOM RULES

EVALUATION

EFFECTIVE DISCIPLINE 
PROCEDURES

2014-15 (Universal)

PLAN FOR DATA
ENTRY AND ANALYSIS

FOR DATA

EXPECTATIONS AND
RULES DEVELOPED

IMPLEMENTAT

LESSON PLAN FOR
TEACHING RULES

EVELOPED

REWARD PROGRAM
ESTABLISHED

The Data In 
Detail

The BoQ uses 10 critical elements that 

together measure the successful 

implementation of a positive behavior 

support system at the universal level. 

Looking at these individual elements 

can help school leadership to make 

decisions about where to focus 

improvement efforts. 

These schools were at fi delity at the universal 

level three years ago. Not only were they able to 

sustain fi delity, they continue to improve and 

increase their system implementation.

The results of the BoQ and the BAT are measured on 

a scale from 0-100. A score of 70 or higher on the BoQ 

indicates fi delity. 

UNIVERSAL LEVEL SCORES  �  Assessment used: BoQ

SELECTED LEVEL SCORES  �  Assessment used: BAT

INTENSIVE LEVEL SCORES �  Assessment used: BAT

82

88

82012-13 2014-15

51

88

89

DOTTED LINE = FIDELITY
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The power of assessing over time
Take a closer look at the 87 schools that have self-assessed 

in behavior and academics for a period of time.

THE SCHOOLS in this cohort demonstrate a noteworthy 

commitment to their culturally responsive multi-level 

system of support. The universal reading and mathematics 

systems are now at full implementation. At the same time, 

the schools worked on their selected and intensive levels of 

support, moving them to the initial implementation stage. 

Assessment used: SIR

IMPLEMENTATION OF ALL LEVELS 
OF SUPPORT FOR READING
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2012-13 2014-15

UNIVERSAL LEVEL

SELECTED/INTENSIVE LEVELS

Levels of Implementation

Self-assessments are used to let schools know 

their levels of progress toward full implementation 

of a multi-level system of support. The graphic 

below explains the different levels schools go 

through during the process. Each level can take 

years to achieve.

� Deepening staff expertise and fluency 

� Streamlining and refi ning processes

� Documenting practices

� Succession planning

� Articulating

� Purchasing

� Scheduling

� Redefi ning roles

� Putting plans into action

� Monitoring for fi delity

� Providing clarity 

� Developing capacity 

� Identifying needs

� Exploring options

� Building background knowledge

� Achieving consensus to act 

Adapted from Fixsen, D. L., Naoom, S. F., Blase, K. A., Friedman, R. M. & Wallace, 
F. (2005). Implementation Research: A Synthesis of the Literature. Tampa, FL: 
University of South Florida, Louis de la Parte Florida Mental Health Institute, The 
National Implementation Research Network (FMHI Publication #231).

Full Implementationmplementmplemen

Refi ningRefi ning

Initial Implementationmplemenmpleme

Trying it outrying it ouying it o

Infrastructurefrastructrastruc

gPlanningPlannin

Purpose-Buildingpose-Builose-Bui

Gaining supportining suppning sup
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54 T
53 T

54

53

64 T
61 T

64

61

66 T
64 T

66

64

54 T
53 T

54

53

GREAT GAINS IN LEADERSHIP AND 
ORGANIZATIONAL STRUCTURES

FAMILY ENGAGEMENT MOVES TO 
INITIAL IMPLEMENTATION STAGE

CULTURALLY RESPONSIVE 
PRACTICES MOVING FORWARD

67 T
65 T

81 T
81 T

67

65

81

81

2012-13

2012-13

2012-13

READING 
FOCUS

READING 
FOCUS

READING 
FOCUS

MATHEMATICS 
FOCUS

MATHEMATICS 
FOCUS

MATHEMATICS 
FOCUS

2014-15

2014-15

2014-15

Assessment used: SIR

IMPLEMENTATION OF ALL LEVELS OF 
SUPPORT FOR MATHEMATICS

2012-13 2014-15
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UNIVERSAL LEVEL

SELECTED/INTENSIVE LEVELS

THE RESULTS OF THE 
SIR ARE MEASURED ON 

A SCALE FROM 0-100.

0-20 = Not in place
21-40 = Purpose building
41-60 = Infrastructure
61-80 = Initial implementation
81-100 = Full implementation
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More results from the SIR



IT TAKES TIME, resources, and a commitment to 

continuous improvement to reach full implementa-

tion for academics or fi delity for behavior supports 

for all students. Schools often begin working on one 

content area in their universal system of supports 

focusing on behavior, reading, or mathematics. 

REACHING FULL 
IMPLEMENTATION 
AND FIDELITY

12

HOW MANY SCHOOLS ARE 
ASSESSING AT FIDELITY AT 
THE UNIVERSAL LEVEL?

203

Reaching full implementation in just one content 

area can take years of hard work. As schools see 

improvement in one content area, they then expand 

into others, incrementally evolving their systems and 

layering on increasing levels of support. 

NOT IN PLACE

PURPOSE BUILDING

INFRASTRUCTURE

INITIAL
IMPLEMENTATION

 (FIDELITY)

FULL 
IMPLEMENTATION

schools self-assessed at 

fi delity/full implementa-

tion on both an academic 

and behavior focus area 

at the universal level. 

47

45

schools self-assessed at 

fi delity/full implementa-

tion on both an academic 

and behavior focus area 

at the selected and 

intensive levels. 

schools self-assessed at 

fi delity/full implementa-

tion on both an academic 

and behavior focus area at 

ALL LEVELS. 

CONTENT AREA NUMBER OF 
SCHOOLS

Reading 234

Mathematics 160

Behavior 807



We congratulate these schools that are dedicated to 

whole systems change–for whole student success!

Recognized schools

Establishing a successful culturally responsive multi-level 

system of support takes thoughtful planning, years of hard 

work, and a commitment to continuous improvement. 

Most schools start with one area of focus. The Wisconsin 

RtI Center celebrates their implementation efforts through 

our recognition program.

In 2014-15 two levels of recognition were awarded. 

Schools of Merit are implementing elements of their 

responsive system with integrity. Schools of Distinction 

sustain their elements for at least two years and begin to 

demonstrate student-level outcomes. 

Schools are recognized for their RtI implementation in 

behavior at the universal level and for reading and 

mathematics for all levels of support: universal, 

selected, and intensive.
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RECOGNITION IN MORE THAN 
ONE AREA OF FOCUS

HOW MANY SCHOOLS WERE 
RECOGNIZED IN 2014-15?

164

159

62

26

School of Merit for behavior 
(universal level)

School of Distinction for 
behavior (universal level)

School of Merit for 
academics (all levels)

School of Distinction for 
academics (all levels)

51
schools received recognition in any 

two areas of focus (behavior/reading, 

behavior/mathematics, or reading/

mathematics).

OF THESE SCHOOLS, 21 
RECEIVED RECOGNITION IN 
ALL THREE AREAS OF FOCUS!



Academy of Accelerated Learning
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AS A VISITOR at the Academy of Accelerated Learning 

in Milwaukee you can’t help but notice the importance 

placed on building relationships to develop the whole 

child. Principal Eric Rian and his team agree that the effort 

is critical to their success, because when you know your 

students, you can meet them at their level– academically 

and behaviorally–and provide the help they need to move 

forward. Having a student population of whom 70% 

qualify for free or reduced lunch, 20% are English lan-

guage learners, and 12% are students with disabilities, 

some schools might see obstacles. They see potential.

The Academy of Accelerated Learning has been an 

International Baccalaureate (IB) Primary school since 

2011. This status requires schools to develop a system 

where inquiry, knowledge, and compassion are the 

foundation of all they do. The goal of IB is to empower 

young people to create a better and more peaceful 

world through intercultural understanding and respect. 

To implement this vision, the Academy of Accelerated 

Learning embraced a culturally responsive multi-level 

system of support for both academics and behavior.  

AAL ATTENDANCE RATES

2013-14 2014-15 Change

All students 94.7% 95.7% 

Students with a disability 91.6% 94.4% 

High Expectations and Flexible Supports
The school has high expectations for all students, 

and as a result they have created an inclusive, fluid, 

systematic literacy block for students in K-5. Within this 

120 minute daily block, teachers provide differentiated 

instruction at the universal level for all in addition, to 

intervention and/or extensions for those who are below 

and/or above benchmark. 

To accomplish this, teachers intentionally deliver a model 

of whole group and small group instruction. The flexibility 

in this model has allowed specialists, teachers, and 

support staff to layer on interventions and extensions 

unobtrusively. Due to the variety of supports within the 

literacy block, students rapidly improve their skills.   

Overall, AAL’s attendance has been 

increasing for all students at a higher 

rate than the district average (2013-

14: 90%) and the state (2013-14: 95%). 

Attendance for students with disability 

is also higher than district (2013-14: 

86.7%) and state averages (2013-14: 

93.15%). 

This is signifi cant because it gives 

students continued access to instruction.

The four year average (2011-12 to 2014-15) of 

students with 0 to 1 offi ce discipline referrals 

(with most receiving none) is

97%

Behavior is another important component in helping nurture 

the whole child. The Academy of Accelerated Learning’s 

behavior system reinforces and supports their academic 

instruction. School-wide expectations are posted throughout 

the building with weekly dedicated instruction time to teach 

and reinforce them. For students needing additional supports, 

recess and lunch are used to provide another layer of 

instruction. Positive acknowledgment of students happens 

in a number of ways. Teachers use specifi c positive reinforce-

ment in classrooms. Students get to add “honeybee links” in a 

paper chain for cooperative achievements–like perfect 

attendance. Paper paws, which recognize individual student 

accomplishment for behavior and academics, are awarded 



In 2014-15 attendance was 95.7%. Over several years 

they have consistently maintained a high percentage of 

ACADEMY OF 
ACCELERATED 
LEARNING

15

and are proudly displayed on classroom doors. Staff 

cultivate strong relationships with students and their 

families. The staff points to these relationships as one of 

the reasons they have achieved such high attendance.    

Use Qualitative and Quantitative Data
At the Academy of Accelerated Learning, decisions about 

academic and behavior instruction and supports are 

made based on data. In the spirit of developing the whole 

child–both behaviorally and academically–collaborative 

teams analyze both quantitative and qualitative data, 

elicit feedback from families, and engage the student in 

their learning process. Teams meet weekly to monitor 

student progress, and determine where support is needed.

These approaches have led to impressive results. 

Their reading scores continue to increase on the on 

the Measures of Academic Progress (NWEA MAP) 

assessment and at a rate faster than the district average.  

50

100

150

200

250

Fall 2013-14
Fall 2014-15
Target

5th4th3rd2nd1stK

The Academy 

of Accelerated 

Learning 

continues to 

see growth 

in reading 

scores.

AAL students scored 

higher than the 

district average as 

measured by last fall’s 

reading screening. 

AAL MAP SCORES COMPARED 
TO NATIONAL TARGETS

READING 
SCREENING 

(FALL 2014-15) 
AAL COMPARED 

TO DISTRICT 
AVERAGE

50

100

150

200

250

District avg.
School avg.
Fall target

5th4th3rd2nd1stK

students receiving one offi ce discipline referral or less. The 

Academy of Accelerated Learning has been a recipient of 

the Wisconsin Title 1 School of Recognition award for four 

consecutive years, and have also been awarded the Spot-

light Grant. In 2014-15, the Wisconsin RtI Center recognized 

them as a school of distinction for their RtI implementation 

in reading, mathematics, and behavior.   

Collaboration is Key
In part, Principal Rian and the team attribute this success 

to professional development along with internal and peer 

coaching. They are committed to collaborating to help each 

other identify not only what needs to be done, but why. They fi nd 

value in applying the same qualities to themselves as they do 

their students: setting goals, monitoring progress, measuring 

success, and taking the steps to grow over time. By applying 

these guidelines to both their students and themselves, they 

are able to enrich the whole child, and the whole school. 



principal knew they had to have honest conversations to 

overcome their challenges, and they had to reach consen-

sus on what was best for kids. One of the ways this was 

accomplished was by implementing a shared leadership 

model. That meant everybody’s ideas were considered. 

Although not every idea was implemented, the team learned 

how to work toward consensus in decision making.

Starting With Behavior
Lawrence-Lawson agreed that focusing on behavior–

specifi cally reducing offi ce discipline referrals–would lay 

the groundwork for academic success. At fi rst, implement-

ing PBIS seemed overwhelming, so they started small with 

the playground. They taught explicit behavior expectations 

and acknowledged kids who were demonstrating them 

by using “STAR stamps.” Their STAR system stands for 

Safety First, Take Care of the Environment, Act Respon-

sibility, and Respectfully. The following year, they went 

school wide: in the lunchroom, hallways, bathrooms, and 

classrooms. To maintain a responsive system, they hold 

regular meetings to review their data and determine when 

additional behavior supports are needed.

LAWRENCE- 
LAWSON 
ELEMENTARY 
SCHOOL
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LAWRENCE-LAWSON IN SPARTA is living their motto, 

“Excellence for all, Whatever it Takes.” To achieve this 

goal, they are dedicated to evolving through continuous 

improvement. The school has 68% of students on free or 

reduced lunch, 13% qualifying as English language learn-

ers, and 10% identifi ed as students with disabilities. While 

some schools might see challenges, the teachers and 

leadership at Lawrence-Lawson know that, as a team, 

they have built a culture of collaboration and trust that 

enables them to help all students succeed.

This approach has yielded positive results. They have 

been recognized as a Wisconsin School of Promise/

Recognition for fi ve years. They are also a 21st Century 

Community Learning Center, and a High-Performing, 

High-Poverty Title I School of Recognition. Due to their 

successes, they have been designated a Spotlight School 

for the third year by the Department of Public Instruction, 

and are used as an exemplar for other schools. Working 

with the Wisconsin RtI Center, they have been a PBIS 

School of Distinction since 2012, and an RtI School of 

Merit for reading in 2014-15. 

What has made them so successful? In a recent visit, 

Principal Melissa Herek and the school’s RtI Team shared 

their infectious enthusiasm. Their data is starting to 

come in, and they are off to the best start of the year in 

the school’s history. Five years ago, they wouldn’t have 

believed such a thing was possible. 

After completing a survey to measure critical leader-

ship practices, some areas of need were revealed. The 

Lawrence-Lawson decreased the number 

of offi ce discipline referrals by 

32%
from 375 in 2013-14 to 254 in 2014-15.



As part of implementing their reading supports, all 

students participate in PIE: Prevention, Intervention, and 

Enrichment time. PIE time in action shows everyone 

working together at fi rst and then splitting unobtrusively 

into smaller groups depending on the level of support 

they need. It is critical for staff to measure and assess 

student growth as a result of universal instruction and 

PIE time. One way staff does that is by using a data 

wall. The colorful visual helps teachers focus on student 

needs. Seeing all the kids’ ID numbered cards together 

reminds teachers that ALL students are THEIR students, 

not just the ones in their individual classrooms.

What’s Next
Moving forward, Lawrence-Lawson is focusing on their 

culturally responsive, multi-level system of support. 

The following screening data, which measures reading 

profi ciency, shows growth in percentages for Hispanic 

students, but there are still areas in which they hope to 

better serve this population.  

Lawrence-Lawson’s staff is successfully implementing a 

multi-level system of support by committing to ongoing 

improvement, thoughtful planning, and deliberate action. 

They recognize their improvement opportunities and turn 

toward them to fi nd solutions, rather than shrinking away 

from the challenges. They use data for reflection, think-

ing, and decision making. They have a strong continuum 

of supports that they’ve put in place, and are constantly 

examining ways to do better. All staff are considered 

leaders and believe that empowerment contributes to a 

positive culture which supports instruction. 

Lawrence-Lawson Elementary School
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Ready for Reading
Three years ago–with their PBIS system up and running 

–they decided it was time to turn to academic RtI imple-

mentation. Since reading needed the most improvement, 

they worked on that area fi rst. 

A key driver for all their positive change is their continued 

use of Professional Learning Communities (PLC), including 

a shared leadership 

model. PLCs were 

put in place seven 

years ago. At that 

time, these teams 

met and focused 

primarily on lesson 

planning. As the 

school worked 

to revamp its 

academic system, 

the purpose of the 

group evolved. 

This helped 

change the school’s entire system and culture. Meeting 

twice weekly, they share effective instructional strategies 

to make practices consistent throughout the school, 

and they identify gaps in their curriculum so they can 

continue to improve. More importantly, they use this 

time to review and interpret data, make decisions about 

individual students, and work with specialists so they can 

match supports with needs. 

With the decrease in offi ce discipline 

referrals from 2012-13 to 2014-15, 

Lawrence-Lawson gained two weeks 

of student instructional time and 

1.5 weeks of administrative time. 

Students have increased opportuni-

ties for learning, while administrators 

are able to work on continuing to 

improve the system.   

SCREENING DATA FOR HISPANIC STUDENTS
percentage of students who were at benchmark

Fall 2012 Fall 2014 Change

1st graders 40% 45% 

2nd graders 47% 80% 

3rd graders 75% 75% =

All the hard work on implementation 

is beginning to translate to WKCE 

scores for reading. Overall, the median 

student growth percentile is increasing 

for third graders at Lawrence-Lawson. 

The increase to 41.8% in fall 13-14 is a 

substantial increase from gains seen in 

previous years.

41.8%

23.1%22.7%

DAYS GAINED



Sustaining full implementation 
at the universal level
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SUSTAINING FULL IMPLEMENTATION is challenging.  

Schools sustaining full implementation are working 

hard to ensure the structures, processes, and 

practices they put in place maintain fi delity. To do this, 

they must continue to self-assess. This allows schools 

to make sure their system is functioning as intended 

and to make adjustments as needed.

Sustaining at full implementation leads to gradual 

increases in student outcomes.

The universal level of a culturally responsive multi-level 

system of support provides the foundation for the 

selected and intensive levels. In Wisconsin, the 

number of schools sustaining their full implementation 

at the universal level continues to increase.

The number of schools self-assessing and sustaining in 

more than one area continues to rise!

FULL IMPLEMENTATION IN BEHAVIOR 
AND AN ACADEMIC CONTENT AREA

SUSTAINING IN AN ACADEMIC 
CONTENT AREA

SUSTAINING IN BEHAVIOR

27 53
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ASSESSING OVER A 
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THREE YEAR SPAN

2014-15
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Schools have been implementing a culturally responsive 

system of support for behavior longer, resulting in a 

higher number of schools. The total tally of schools 

sustaining at the universal level continues to increase.

More schools are sustaining full implementation at the 

universal level in an academic content area each year!



  Wisconsin Pyramid Model for Social and 

Emotional Competency

  Wisconsin Parent & Teacher Association (PTA)

  Wisconsin Safe and Healthy Schools Center 

(WSHC)

  Wisconsin Alliance of Pupil Services Organizations 

(WAPSO)

  Wisconsin Association of School Boards (WASB)

  Wisconsin Department of Children and Families (DCF)

  Wisconsin Parental Information and Resource 

Center (PIRC)

  Wisconsin Family Assistance Center for Education, 

Training and Support (FACETS)

  Wisconsin State Reading Association (WSRA)

  CESA Math Network

  Wisconsin Mathematics Council

  Wisconsin School Psychologist Association 

(WSPA)

  Wisconsin Association of Gifted and Talented 

(WAGT)

  The Center for Culturally Responsive Teaching 

and Learning 

Thank you for assisting the center in fulfi lling our 

vision of all children learning and being 

successful in life!

PARTNERS AND 
COLLABORATORS 
IN THIS WORK
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During 2014-2015, the Wisconsin RtI Center collaborated 

and partnered with many organizations to accomplish 

our mission and vision. These partnerships are vital 

to the work of the center providing us with resources, 

feedback, and ongoing support. 

  Wisconsin’s twelve Cooperative Educational Service 

Agencies (CESAs), including their directors and 

many staff 

  CESA Statewide Network (CSN)

  Multiple divisions and teams at the Wisconsin 

Department of Public Instruction

  Numerous districts and schools statewide including 

learning sites and partnerships for presentations 

  National PBIS Technical Assistance Center

  Association for Positive Behavior Support (APBS)

  Multiple Institutes of Higher Education in the state

  Wisconsin Statewide Parent-Educator Initiative 

(WSPEI)

  Disproportionality Technical Assistance Network 

(DTAN)

  Regional Service Network (RSN) 

  WI Council of Administrators of Special Services 

(WCASS)

  Wisconsin Association for Supervision of 

Curriculum Development (WASCD)

  Association of Wisconsin School Administrators 

(AWSA)

  Wisconsin Association of School District 

Administrators (WASDA)

  Bureau of Prevention Treatment & Recovery - WI 

Department of Health Services

  Wisconsin Family Ties



HIGHLIGHTS AND 
ACCOMPLISHMENTS 
OF 2014-15
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THE WISCONSIN RTI CENTER continues to expand 

and improve its offerings and supports for schools 

implementing a culturally responsive multi-level 

system of support. Committed to continuous 

improvement, we use a variety of data sources to 

guide our work. Training registration and location 

information, feedback from training participants, and 

school self-assessment results provide some critical 

data points. Our partnerships with stakeholders 

across the state hold a central role in growing and 

enhancing our assistance to schools.  

Highlights of This Past Year’s Activities:

  Implemented the center’s strategic plan, including 

updating and refi ning next steps. 

  Reviewed current research on best practices and 

other state models of RtI to help further inform 

Wisconsin’s model. 

  Developed center and school-based logic models 

which identifi ed the short-, medium-, and long-term 

goals of implementation.  

  Reviewed, revised, and launched a professional 

development series about building culturally 

responsive practices.

  Rolled out statewide the Selected and Intensive 

toolkit to guide schools in implementing these levels 

of support.

  Created professional development and tools 

for schools starting their intensive behavior 

implementation.  

  Organized and hosted the annual PBIS Leadership 

Conference to provide training, technical assistance, 

and networking time to coaches and to school and 

district leaders. Schools and districts showcased their 

implementation efforts during sessions with many 

infusing culturally responsive practices.  

This was one of the best workshops I have been 

a part of. There was ample time to get a clear 

understanding of concepts and to have work 

time with strong guidance from presenters. We 

hope to get our middle and high school teams to 

take part in this training as well, because it has 

been so valuable. I am leaving today feeling 

excited and inspired about the process. Bravo!

– A Wisconsin teacher



Highlights and accomplishments
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  Held regional integrated networking sessions to build 

understanding around addressing academics and 

behavior as one system, and provided more technical 

support specifi c to the region.

  Shared the Wisconsin RtI Center’s vision that 

“all students will learn and be successful in life” 

by presenting at numerous conferences for outside 

organizations.

  Collected Wisconsin implementation stories to share 

with attendees at professional development sessions, 

as well as in newsletters, on websites, and other social 

media avenues. Collaboratively created videos to 

share the implementation stories of two schools.

  Used technology to expand the reach of the center’s 

message by creating Google sites, developing 

Facebook and Twitter presences, and creating a You-

Tube channel.

  Partnered with CESA 12 based on their grant dollars 

to provide leadership and coaching training to multiple 

district teams in their region.    

  Joined with schools to connect DPI’s Dropout 

Early Warning System (DEWS) with high school Early 

Warning Systems (EWS) using scores to help schools 

become more responsive.

  Created a short e-learning module to defi ne the 

general principle of risk ratio, teach schools how to 

calculate it, and help them determine next steps. 

  Wrote a series of articles in collaboration with 

Wisconsin Associated of Gifted and Talented (WAGT) 

on supporting advanced learners in an RtI system.

  Conducted a preliminary outcomes study to begin to 

understand the initial impact of implementing a 

culturally responsive multi-level system of support for 

schools and students.

  Created workgroups as a part of the State 

Leadership Team, bringing together knowledge and 

expertise in the areas of district implementation, 

family and community engagement, culturally 

responsive practices, institutes of higher education, 

and students with disabilities.

  Continued to build internal capacity around culturally 

responsive practices and established connections to 

all areas of the center’s work. 

  Rolled out, revised, and expanded the internal 

database to improve the accessibility of data for 

center staff and our partners, playing a critical role in 

our continuous improvement.

This was great! We were able to come up with 

an implementation plan for our district and 

establish future goals. We can’t wait to see the 

progress our school will have! 

– A Wisconsin teacher
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