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Reviewing Universal Reading 

Instruction – Secondary Level

Session 2

http://www.wisconsinrticenter.org

Facilitators: Kao Moua Her, Jill Kufalk and Sarah Nelson 

Technical Assistance Coordinators

Group Expectations
To make this day the best possible, we need your 

assistance and participation
• Be Responsible

– Attend to the“Come back together” signal 

– Active participation…Please ask questions

• Be Respectful

– Please allow others to listen

• Please turn off cell phones and pagers

• Please limit sidebar conversations

– Share “air time”
– Please refrain from email and Internet browsing

• Be Safe

– Take care of your own needs

Notice moments of 
discomfort and stay curious

Listen fully, with your ears, 
eyes and heart

Speak your truth without 
blame or judgment

Be open to the experience 
and each other

Can we 
commit to…

Source: National Equity Project & Pacific Educational  Group

Agreements

School 
Team 

Objectives &
Outcomes 

2.  

3. Understand the 

impact of instructional 

time, grouping, and 

classroom environment on the 

effectiveness of the Universal 

level of support  

1. Understand 

the need for a strong 

systemic reading foundation 

built upon organizational 

trust and common 

foundational 

beliefs

Articulate 

current practices 

around universal 

reading components 

from the Wisconsin 

State 

Standards

4. Recognize the 

benefit that common 

language and 

systemic evidence-

based practices have 

within your 

Equitable MLSS 

Framework

5.  Action plan for 

school improvement 

around the Universal 

level of support for 

Reading instruction

The Wisconsin RtI Center/Wisconsin PBIS Network (CFDA #84.027) acknowledges the support of the 

Wisconsin Department of Public Instruction in the development of this presentation and for the continued support of this 

federally-funded grant program. There are no copyright restrictions on this document; however, please credit the Wisconsin DPI 

and support of federal funds when copying all or part of this material.

Reviewing Grades 6-12 

Universal Reading Instruction
All presentation materials can be found at: 

https://www.wisconsinrticenter.org/reading-html/

Wisconsin’s Model to Inform Culturally 
Responsive Practices  

Developed by Wisconsin RtI Center

Reflection Questions to 

Consider…

How does our data 

inform the system’s 
impact? 

What systemic changes 

in practice will increase 

equitable outcomes? 

How will we know our 

impact? 

http://www.wisconsinrticenter.org/
https://www.wisconsinrticenter.org/reading-html/
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1. Reflection/Opening Activity

2. Why literacy instruction across the 

disciplines? 

3.  Review universal evidence-based practices

• Comprehension

• Vocabulary

• Strategy: Close Reading

• Critical Points of Universal Reading Instruction  

2
Day 2 – Agenda 

Facilitator Recorder

Timekeeper Spokesperson

Team Roles
Team Roles

Talk With a Shoulder Partner

1. Discuss any “ah ha” 
moments/learning 

from Day 1 

2. What information 

stuck with you?

3. What questions do 

you have?   

Day One Reflection What’s Your Sign?

Resources 
Guiding Our Work on 

Adolescent Reading Instruction

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/adlit_pg_082608.pdf http://ies.ed.gov/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf

Key Recommendations 
from the Institute of Education Sciences (IES) Document 

1) Provide explicit vocabulary instruction

2) Provide direct and explicit comprehension strategy 

instruction

3) Provide opportunities for extended discussion of text 

meaning and interpretation

4) Increase student motivation and engagement in literacy 

learning – Day 3

5) Make available intensive and individualized interventions for 

struggling readers that can be provided by trained specialists 

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/adlit_pg_082608.pdf
http://ies.ed.gov/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf
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1. Reflection/Opening Activity

2. Why literacy instruction across the 

disciplines? 

3.  Review universal evidence-based practices

• Comprehension

• Vocabulary

• Strategy: Close Reading

• Critical Points of Universal Reading Instruction  

2
Day 2 – Agenda 

Our Outcome for this Section

Explain how the Wisconsin State Literacy Standards

define what students should know and be able to do 

by the end of each grade

What do you want 

your students to know 

and be able to do?

Is it systemic and 

systematic?

How do you teach the skills and 

strategies within your framework?  

Determine the What Wisconsin State Standards: 
English Language Arts Strands

Fall 2012

Kindergarten Grade 

1

Grade 

2

Grade 

3

Grade 

4

Grade 

5

Grade 

6

Grade 

7

Grade 

8

High School

Reading Literature

Reading Informational Text

Reading Foundational Skills

Writing

Speaking and Listening

Language

Concept of Print

Phonological Awareness  

Phonics

Fluency 

Resource: Building the Foundation 

Simultaneous work of learning to read with greater 

complexity AND reading to make meaning

+

Context Processor
Background information; 

Sentence understanding & context

Meaning Processor
Vocabulary

Phonological Processor
Language output & input

Orthographic Processor
Reading input (text)

Writing output
SPEECH SOUND SYSTEM LETTER & LETTER PATTERN MEMORY

Phonics

Sound/Symbol 

Connection

Fundamental Knowledge Base for All Educators 

Processors for Reading

(Adams, 1990; Seidenberg & McClelland, 1989)

Fluency
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Context Processor

A bat is an interesting animal that eats a 

lot of insects.

Meaning Processor

Phonological Processor

/b/ /a/ /t/

Orthographic Processor

bat
SPEECH

SOUND SYSTEM

LETTER MEMORY +

LETTER PATTERN

Phonics

Sound/Symbol 

Connection

Processors for Word Reading

FIVE CRITICAL COMPONENTS:

Phonological Awareness 

Phonics

Fluency

Vocabulary

Comprehension Strategies 

Research indicates that students need to acquire skills 

and knowledge in at least five main areas in order to 

become proficient readers. 

Students are expected to apply to more complex texts, concepts, 

and vocabulary. This requires students to be competent in 

each of the critical components.                   

Constructing 

meaning once 

words are 

identified

Identifying words 

accurately and 

fluently

Document agreed-upon decisions 

~Assures sustainability and clarity for ALL~

Creating Systemic and Systematic Structures and Practices 

What does it look like? 
Agreed-upon research/evidence-based strategies, practices, and 

assessments aligned to the Wisconsin State Standards

~at grade level and across grade levels~

Articulate each instructional framework component ~

focus lesson, guided instruction,  

collaborative learning opportunities, independent practice

Refine and articulate at grade level and across grade levels

Handouts 1.11 + 1.09

Our Outcome for this Section
Identify the need for intentional literacy instruction 

across the disciplines

WHY?
Literacy Instruction 

Across the 

Disciplines? 

Integrated Model of Literacy

is 

similar 

to…

Reading Informational Text

Writing

Speaking and Listening

Language

Reading Literature

Reading Foundational Skills

Reading, writing, speaking, listening, and critical thinking 

must be integrated into each discipline across all grades so 

that all students gradually build knowledge and skills 

toward college and career readiness. Wisconsin State 

Standards insists instruction is a shared responsibility 

within the school. 

Handout 2.01 -S

http://www.youtube.com/watch?v=QtVwnZxIG5k
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 Content-area teachers, not just language arts teachers, should 

teach comprehension strategies.

 Strategy instruction helps

improve students’ ability to
comprehend their academic

subject matter textbooks.

 Teaching comprehension

strategies should expand

students’ long-term learning

abilities.

Comprehension Instruction is Critical

Across All Disciplines

http://ies.ed.gov/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf

THE  ELEPHANT  IN  THE  ROOM
A shift in thinking…

• “I have my own content to teach 
and I don’t have time for anything 
else.”

• “It’s not my job to teach reading 
and writing.”

• “I’m not a reading teacher!”
• “I don’t have the training to teach 

reading and writing!”

Secondary teachers may underestimate the literacy demands 
of their subject areas. To support the content literacy 

learning of their students, teachers may need to learn to see 
past their “expert blind spots.”

Team 

Discussion

5  Minutes

Wisconsin 

State 

Standards for 

Literacy in  All 

Subjects

Building Purpose and Need

Talking Points:
Making the Case for Integrated 

Literacy  Across  All Subject Areas. 
1. Aligns with College and Career 

Readiness Vision

2. Wisconsin State Standards for 

Literacy in All Subjects

Aligns with 

College and 

Career 

Readiness

URL-Resources

Disciplinary Literacy

1. Reflection/Opening Activity

2. Why literacy instruction across the 

disciplines? 

3.  Review universal evidence-based practices

• Comprehension

• Vocabulary

• Strategy: Close Reading

• Critical Points of Universal Reading Instruction  

2
Day 2 – Agenda 

Our Outcome for this Section
Describe effective comprehension instruction and cite 

the research/evidence based strategies that promote 

learner proficiency

Comprehension

“…intentional thinking during 

which meaning is constructed 

through interactions between 

text and reader…”
(Harris & Hodges, 1995)

Reprinted in the National Reading Panel Report, 2000

…is the goal of reading!

http://dpi.wi.gov/standards/literacy-all-

subjects/wi-resources

http://ies.ed.gov/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf
http://dpi.wi.gov/standards/literacy-all-subjects/wi-resources
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Less than half of the 2005 ACT-tested high school 

graduates demonstrated readiness for college-level 

reading, and the 2005 National Assessment of 

Educational Progress (NAEP) reading scores for 12th

graders showed a decrease from 80 percent at the 

proficient level in 1992 to 73 percent in 2005

NCTE Report

A Commitment to College, Career, 

Community Readiness Comprehension 

Strategies

Key Recommendation:

Provide direct and explicit 

comprehension strategy instruction.
http://ies.ed.gov/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf

What are Comprehension Strategies?

 Comprehension strategies are routines 

and procedures readers use to make 

sense of text.

o summarizing

o asking/answering questions

o paraphrasing

o finding the main idea

 Certain teacher activities have been 

shown to improve students’ text 
comprehension, such as.

o asking students questions 

o using graphic organizers 

http://ies.ed.gov/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf

Research Findings

Adolescent readers benefit from:

• direct, explicit strategy instruction 

• teacher modeling and explanations of 
strategies 

• active participation in the 
comprehension process 

• guided practice with feedback and 
independent practice in using 
strategies to understand text

Students need direct and explicit instruction and active engagement 
in the texts they read. Helping students learn how to apply strategies 
empowers them and gives them more control over their 
understanding.

http://ies.ed.gov/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf

All teachers should…
•use direct and explicit instruction 

•carefully select the text when 

teaching a strategy

•ensure that the text is the 

appropriate reading level 

•show how to apply the strategy 

with multiple texts 

•provide guided practice to 

facilitate students’ independent 
strategy use

What Does This Mean for Instruction?

http://ies.ed.gov/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf

Wisconsin State Standards

Comprehension

Fall 2012

Kindergarten Grade 

1

Grade 

2

Grade 

3

Grade 

4

Grade 

5

Grade 

6

Grade 

7

Grade 

8

High School

Reading Literature

Reading Informational Text

Reading Foundational Skills

Concept of Print

Phonological Awareness

Phonics

Fluency

Writing

Speaking and Listening

Language

Handout 2.02-S

http://ies.ed.gov/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf
http://ies.ed.gov/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf
http://ies.ed.gov/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf
http://ies.ed.gov/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf
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Comprehension and the 

Wisconsin State Standards

KEY IDEAS AND DETAILS

RL and RI 1: Read closely to determine what the text says 

explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to 

support conclusions drawn from the text.

RL and RI 2: Determine central ideas or themes of a text

and analyze their development; summarize the key 

supporting details and ideas.

RL and RI 3: Analyze how and why individuals, events, and 

ideas develop and interact over the course of a text.

URL Day 1-Comprehensive Literacy

CCSS Vertical Articulation of ELA
What is the focus 

of the standard?

Anchor standards for reading

key ideas and details

What are the key 

comprehension 

processes?

1. Explicit/implicit 

meanings 

2. Evidence to 

support 

conclusion

RL and RI 1: Read closely to 

determine what the text says 

explicitly and to make logical 

inferences from it; cite specific 

textual evidence when writing or 

speaking to support conclusions 

drawn from the text.

1. Making inferences

2. Making connections 

to prior knowledge

3. Determine 

importance

1. Main idea

2. Summarize 

RL and R2: Determine central 

ideas or themes of a text and 

analyze their development; 

summarize the key supporting 

details and ideas.

1. Determine 

importance

2. Synthesize

3. Generate questions

Common Language and Common Understanding

Adapted  from:  Developing Readers in the Academic Disciplines - Doug Buehl, 2011

Team 

Team 

Discussion

• What research findings 

are a strength for your 

building?

• What are some 

opportunities for 

growth? 

10 Minutes

Research Findings

•direct, explicit strategy 
instruction 

•teacher modeling and 
explanations of strategies 

•active participation in the 
comprehension process 

•guided practice with 
feedback and independent 
practice in using strategies 
to understand text

Purpose of Outline
To articulate how you operationalize 

universal reading instruction 

Document agreed-upon decisions 

~Assures sustainability and clarity for ALL~

Creating Systemic and Systematic Structures and Practices 

What does it look like? 

Agreed-upon research/evidence-based strategies, practices, and 

assessments aligned to the Wisconsin State Standards

~at grade level and across grade levels~

Articulate each instructional framework component ~

focus lesson, guided instruction,  

collaborative learning opportunities, independent practice

Refine and articulate at grade level and across grade levels 30 Minutes

Comprehension Outline Template
Handout 2.04-S  
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Wisconsin’s Model to Inform Culturally 
Responsive Practices  

Developed by Wisconsin RtI Center

Reflection Questions to 

Consider…

How does our data 

inform the system’s 
impact? 

What systemic changes 

in practice will increase 

equitable outcomes? 

How will we know our 

impact? 

1. Reflection/Opening Activity

2. Why literacy instruction across the 

disciplines? 

3.  Review universal evidence-based practices

• Comprehension

• Vocabulary

• Strategy: Close Reading

• Critical Points of Universal Reading Instruction  

2
Day 2 – Agenda 

Our Outcome for this Section
Describe effective vocabulary instruction and identify the 

research/evidence based practices that promote learner 

proficiency

Vocabulary 
Instruction 

Key Recommendation

Provide explicit vocabulary instruction and 

strategies to help students become 

independent vocabulary learners. 

• Use explicit instruction in  

lessons

• Teach strategies for 

independent learning

• Provide exposure and 

practice in multiple 

contexts

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/adlit_pg_082608.pdf

Explicit vocabulary instruction helps 

students…
• learn specialized words in content 

areas (e.g., science, math)

• develop strategies to become 

independent learners…
o analyzing word parts

ounderstanding relationships 

between new and familiar words

Explicit vocabulary instruction has a substantial effect on students’ 
vocabulary acquisition in ALL content areas and across a variety of 

texts, including narrative and expository texts. 

Research Findings

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/adlit_pg_082608.pdf

Teachers across ALL content 
areas should…

• integrate vocabulary into 

regular classroom lessons 

across ALL content areas

• provide repeated exposure 

and practice using new words

• teach strategies for 

independent learning

What Does This Mean for Instruction?

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/adlit_pg_082608.pdf

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/adlit_pg_082608.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/adlit_pg_082608.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/adlit_pg_082608.pdf
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Wisconsin State Standards 

Vocabulary 

Fall 2012

Kindergarten Grade 

1

Grade 

2

Grade 

3

Grade 

4

Grade 

5

Grade 

6

Grade 

7

Grade 

8

High School

Reading Literature

Reading Informational Text

Reading Foundational Skills

Writing

Speaking and Listening

Language

Handout 2.06-S

Language

Standard 4 Standard 5 Standard 6

4. Determine or clarify the 

meaning of unknown and

multiple-meaning words 

and phrases based on

grade-level reading and 

content, choosing flexibly

from a range of strategies.

5. Demonstrate 

understanding of 

figurative

language, word 

relationships, and 

nuances in word

meanings.

6. Acquire and use 

accurately grade-

appropriate

general academic and 

domain-specific words

and phrases; gather 

vocabulary knowledge

when considering a word 

or phrase important to

comprehension or 

expression.

Vocabulary: Wisconsin State Standards

Reading Standards for Literacy in All Subjects

VocabularyMore on What the Research Says… 
Vocabulary instruction leads to gains in 
reading comprehension

Use a variety of instructional approaches 
across all grades, all disciplines, across the 
school day 

Choose words readers find useful in many 
contexts

Vocabulary instruction should be integrated. 
Vocabulary in the Wisconsin State Standards 
are across multiple strands and disciplines

CCSS - Tier 3

DPI - Domain-Specific Words 

CCSS - Tier 2

DPI - Academic Words

CCSS - Tier 1

DPI - Everyday Wordswalk

see
talk

house

infer
describe

analyze

fragrant

rhombus

sonnet

Vocabulary 

Tiers
Focus on Tier 2

Academic Words 

Vocabulary Word Sort

Everyday Academic Domain Specific

Tier 1 words are the words of everyday speech usually learned in the early grades. 

They are not considered a challenge to the average native speaker, though English 

language learners of any age will have to attend carefully to them. 

Tier 2 words (what the Standards refer to as general academic words) are far more 

likely to appear in written texts than in speech. They appear in all sorts of texts. Tier 

2 words often represent subtle or precise ways to say relatively simple things. 

Because Tier 2 words are found across many types of texts, they are highly 

generalizable. 

Tier 3 words (what the Standards refer to as domain-specific words) are specific to a 

domain or field of study and key to understanding a new concept within a text. 

Because of their specificity and close ties to content knowledge, Tier 3 words are far 

more common in informational texts than in literature. Recognized as new and 

“hard” words for most readers, they are often explicitly defined by the author of a 
text, repeatedly used, and otherwise heavily scaffolded.  (CCSS Appendix A)

Handout 2.05-S 
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Vocabulary Word Sort
Systemic and Systematic 

Vocabulary InstructionWhat it could look like…

STEM Curriculum Maps CANYONS SCHOOL DISTRICT

Knowledge of the processes of word formation in English –
how prefixes, suffixes, base words, Greek, and Latin word 

roots combine – is the engine that will generate your 

students’ learning about thousands of words.

(Templeton 2004, 2012)

• 70% of the English vocabulary words are Latin or 

Greek derived

• Over 90% of upper-level English vocabulary words 

(middle and high school, science, law, medicine) 

are Latin or Greek derived

Morphology – Teach it! Here’s why…“When you learn one word, you learn ten.”
Courage

courageous

courageously

discourage

discouragingly

discourageable

encourage

encouragement

encouragingly

unencouragingly

Effective and Engaging Phonics, Spelling, and Vocabulary Instruction: 

Integrating Word Study in the Context of Common Core Expectations  

Shane Templeton,  Ph.D. University of Nevada, Reno

When you Learn one Root, you Learn 

Exponentially more Words!

Greek root: Hydro or Hydr

“water”…but also “fluid, liquid”
Occurs in almost 900 words!

Effective and Engaging Phonics, Spelling, and Vocabulary Instruction: 

Integrating Word Study in the Context of Common Core Expectations  

Shane Templeton,  Ph.D. University of Nevada, Reno

Handout 2.08-S

http://perspectives.tolerance.org/?q=word-work

Vocabulary Resources Teaching Tolerance Website
Handout 2.11-S

http://perspectives.tolerance.org/?q=word-work
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Vocabulary Investigation

• Bintz, W. (2011). Teaching 
vocabulary across the 
curriculum. Middle School Journal, 
42 (4), 44-53.

• Improving Adolescent Literacy: 
Effective Classroom and 
Intervention Practices IES  11-15

• Fisher, D., & Frey, N. 
(2011). Academic language in the 
secondary classroom. Principal 
Leadership, 11(6), 64-66

• Team Discussion: TEACHER SELF-
ASSESSMENT: USING VOCABULARY

STRATEGIES 2.08A-S

TEACHER SELF-ASSESSMENT: 

USING VOCABULARY STRATEGIES

Handout 2.07-S

Team Discussion:

• What are your strengths?

• Generate ideas for systemically 

improving vocabulary instruction

Doing What Works-Research-Based Practices for Secondary School

30 Minutes

Vocabulary Outline Template
Handout 2.09-S  

College and Career Ready
Requires all students to be analytical readers, going deep 

into the text and applying instructional practices that get 

to skeleton of the text. 

Glasses Source“X-Ray Thinking Required”

Close Reading - A Tool to Aid Comprehension
Standard 1: Read closely to determine what the text  

says explicitly and to make logical inferences from it…    
1. Teacher introduces the text and sets the purpose, and students 

read. 

4.   Teacher reads passages of text out loud as students follow 

along. 

2.    Students annotate the text, i.e., “read with a pencil” or 
“interrogate the text.”

3.   Students talk through their understanding of the text with a 

partner. 

5.  Teacher guides discussion (whole group, small group, or 

partners) of the passage with text-dependent questions.

6.   Students record their thinking.

http://dpi.wi.gov/standards/literacy-all-subjects/professional-learning

Handout 2.03-S

Page 45-Rigorous Reading

Close vs. Scaffold 

• Short, Worthy, and Complex Passages 

• Student Rereading

• Text-dependent Questions

• Limited Front-loading

• Annotation

• Collaborative Discussions 

• After-reading tasks

Annotations
Work the Text!

Slows down the reader in order to deepen understanding.

Example of an Annotated Short Story: 

Porter-O’Doneell, C., “Beyond the Highlighter: Teaching Annotation Skills to Improve Reading Comprehension,” English Journal, Vol. 93, No. 5, May 2004. 

http://littoolkit.pbworks.com/f/Middle%20School%20Vocabulary%20Strategies.pdf
http://fisherandfrey.com/uploads/posts/Academic_Lang_NASSP.pdf
http://bit.ly/1k27P6C
http://dpi.wi.gov/standards/literacy-all-subjects/professional-learning
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As you watch the video, consider the following 

reflection questions:

Why might a school-wide reading strategy like 

close reading be powerful?

How would ALL content teachers use this 

strategy in their instruction?

Close Reading Inside the Classroom

Web Video Player

Close Reading 

Disciplinary Literacy Team Discussion

What would this look like systemically across 

your school? 

1. Reflection/Opening Activity

2. Why literacy instruction across the 

disciplines? 

3.  Review universal evidence-based practices

• Comprehension

• Vocabulary

• Strategy: Close Reading

• Critical Points of Universal Reading Instruction  

2
Day 2 – Agenda 

Our Outcome for this Section

Explain key critical points of universal reading 

instruction at the secondary level
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Critical Points  
Literacy Foundations at the Secondary Level

Setting All Staff Up for Success

Word study, decoding multi-syllable words, structural analysis and 
roots

Fluency for automaticity, accuracy, and expression applied to 
increased complex text

Comprehension: Relate content to background knowledge, apply 
comprehension skills /strategies, monitor understanding

Vocabulary

Writing

Motivation

Critical Points 
Instruction at the Secondary Level

Word study, decoding multi-syllable words, structural 
analysis and roots

Fluency for automaticity, accuracy, and expression applied to 
increased complex text

Comprehension: Relate content to background knowledge, apply 
comprehension skills /strategies, monitor understanding

Vocabulary

Writing

Motivation

• Teach students to apply strategies break and identify 

multisyllabic words into syllables

• Teach students to identify word parts and blend word 

parts together

• Teach and understand prefixes, suffixes and root words

• Give students lots of practice reading and writing 

commonly-used words that defy regular spelling patterns

*Some secondary students may have gaps with their literacy foundational 

skills. It is critical for systems to have assessment tools that identify skill/s 

gaps. Systems also need to provide age appropriate supports for secondary 

students who need instruction to close the gap/s that are creating a barrier 

to making meaning out of text   

Critical Point ~ Word Study
The National Reading Panel have clearly stated that the existing 

research does not support giving adolescents the same kinds of 

phonics instruction that one would give to much younger students.

The Importance of Common Language
- at grade level and across grade levels -

Example: What is a Syllable?
ALL teachers have access to common language

• A word or part of a word

• Composed of one or more letters with one vowel sound

• *exception to rule  -ed unless the word ends with a /t/ or /d/ as in 

nested or nodded  and a silent  vowel “e” at the end of a 
word/syllable.

• For example: me, can, bake, float, i-tem, cup-cake, tox-ic,  fan-tas-

tic, par-ty

Critical Point 
Instruction at the Secondary Level

Word study, decoding multi-syllable words, structural analysis and roots

Fluency for automaticity, accuracy, and expression applied 
to increased complex text

Comprehension: Relate content to background knowledge, apply 
comprehension skills /strategies, monitor understanding

Vocabulary

Writing

Motivation

Essential Foundational Skills ~ Fluency

The ability to perform reading skills (e.g., naming letters, 
reading words) accurately, automatically, and with 
prosody.

Prosody - The melodic aspects of oral reading
• Nurtures comprehension of text
• Encourages critical thinking
• Reflects texts’ meaning through voice
Pace – intonation/expression – volume

“…fluency is an essential element that bridges the gap between 
word recognition and comprehension.” – Vaughn and Linan-Thompson
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• Provide good models of fluent reading.

• Use repeated readings of texts.

• Provide corrective feedback.

• Provide wide reading opportunities.

• Select interesting passages at students’ 
reading level.

• Progressively increase passage complexity

Essential Foundational Skills

Fluency

TASK: Read the passage from the book, The Call of the Wild.

Pretend that each nonsense spelling is a word you are not able 

to decode or understand its meaning.

• Read and try to comprehend this passage. 

• Tune into your feelings and behaviors as you 

read this text?

• Reflect and think about student engagement, 

motivation, and the possible impact on the 

classroom environment when students are faced 

with text that is inaccessible on a daily basis.  

Critical Point

Paramount to the Success of Universal Reading Instruction: 

Differentiation Based on Student Need/s

Critical Point 

Access to Appropriate Text

Passage from The Call of the Wild

Buck did not read the newspaper, or he would have known 

that trouble was brewing, not only for himself, but for 

every nofmies dog, strong of diegnjgon and with warm, 

long hair, from Puget Sound to San Diego. Because men, 

mavkifensf in the widficlhdt darkness, had found a yellow  

mopaxltk, and because steamship and transportation 

companies were pefhcbsda the find, thousands of men 

were nuohjxbjs into the Northland. These men wanted 

dogs, and the dogs they wanted were bafidjviek dogs, with 

strong muscles by which to lohif, and etahdpge coats to protect them from the frost. Buck lived at a…

Lack of 
automaticity  

Reader’s 
fatigue

Lack of 
motivation 

to read

Less 
exposure to 

practice 

Labor intensive/

inefficient reading

Declining 
comprehension

The Consequences of a Reader 

Who Lacks Automaticity 

“...to reach students 
who span the spectrum 

of learning readiness, 

personal interests, and 

culturally shaped ways 

of seeing and 

experiencing the 

world.” 
(Tomlinson, 2014)

The Goal for Differentiation... Be Mindful of the Stages in the 

Skill Development Model of Learning 

Newly 

Taught 

Skill or

Strategy

Learn it 
With 

Accuracy

Practice for 
Fluency/

Automaticity

Keep Practicing 
for 

Maintenance

Now Can Make 
Generalizations

Adapt/ 
Apply to 

New 
Situations

Adapted from : Haring and Eaton Instructional Hierarchy-(1978) How To: Use the Instructional Hierarchy to Identify 

Effective Teaching and Intervention Targets-

http://www.jimwrightonline.com/mixed_files/lansing_IL/_Lansing_IL_Aug_2013/5_instructional_hierarchy_revised.pdf
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10 Minutes

Critical Points Outline Template
Handout 2.12-S  

1) Revisit strategic use of data

• Developing a system process for analyzing data

2) Investigate and outline universal classroom 

environment

• Positive culture of learning

• Instructional time and groupings

• Universal classroom procedures/routines

• Organizing physical space

2) Revisit foundational beliefs 

3) Analyze data and outlines 

4) Action plan

Preview

Day 3 Agenda 3

Wrap Up

• Lots to celebrate today!Thank You!

• Gather up all materials!Collect Your 
Things

• Take outlines and belief 
statements with you and bring 
back on Day 3!

Take Outlines 
with You!


