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Ways to Say Good Job!

Wow!

You’re fantastic!
You figured it out!
How smart!

Way to go!
Nice work!
Beautiful work!
You made my day!

A+ Job!
You’re incredible!
I knew you could do it!
I’m proud of you!
Dynamite!

You’re on your way!
Remarkable job!
I appreciate you!
You’re unique!
Nothing can stop you now! 
Phenomenal!  

Adapted from material developed by the 

National Association of School Psychologists
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School-Wide Reinforcement Systems

School-wide systems may include tokens, 
bucks, tickets, certificates, or other reinforc-ers 
that students are given when they display 
positive behaviors consistent with school rules 
or values. These are intended to improve 

behavior of all students. Many schools choose 

tokens that coincide with their school mascot 

or motto. At a designated time, these tokens 
can be cashed in any of a variety of pre-
designated reinforcers, such wearing a hat to 
school, a preferred field trip, extra recess time, 
ice cream parties with friends, or being the 
principal for a day (Bohanon-Edmundson, 
Flannery, Eber, & Sugai, 2004; University of 
Southern Mississippi, n.d.). Students can also 
be given the opportuni-ty to enter their tokens 
or tickets into a school-wide raffle for larger 
rewards, or participate in

appropriate competitions between classrooms 
with special reinforcers provided for the win-

ning class (Bohanon-Edmundson et al., 2004).  
Additionally, many students who are “caught” 
following the rules or demonstrating positive 
behaviors at the school-level may, in addition to 
the designated reinforcer, choose to have the 
teacher write a positive note to take home or 
call their parent and detail the positive behav-

ior- thus adding positive parent feedback to the 
other reinforcement. 

Positive office referrals. One approach 

to employing school-wide reinforcement is to 
provide teachers with “positive” office referral 
forms. Students who are “caught” performing 
the desired behavior are referred to the office. 
When called in, the student is given strong so-

cial recognition from the administrator, as well 
as some other reinforcer, such as a free food 

coupon at a local restaurant donated by com-

munity merchants or a special privilege.  

Benefits of school-wide reinforcement. 
School-wide reinforcement programs can 
increase the frequency of desirable behaviors, 

focus student and staff attention on positive 
behaviors, and create a positive school climate. 
They can also increase instructional time since 
students are not removed from class as in 

traditional exclusionary discipline (University of 
Southern Mississippi, n.d.). Some guidelines for 
developing school-wide reinforcement include 
ensuring that everyone has access to reinforce-
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the mall or a restaurant). However, often power-
ful reinforcers in school settings have little or 
no costs. For example, being the first in a lunch 
line, sitting with a friend, or extra time at recess 
have no direct cost, but may be highly valued by 
students. School staff can be creative and seek 
student input to identify these types of reinforc-

ers.

Identifying staff reinforcers. The Univer-
sity of Southern Mississippi (n.d.) also suggests 
offering reinforcers to staff for meeting goals, 
such as casual Friday, off-campus lunch, special 
parking spots, Teacher Appreciation Days, and 
vacation days. Reinforcement for staff must be 
highly regulated and requires extensive planning 
if implemented. These principles work to im-

prove and maintain appropriate adult behavior, 

just as they do for students.  

The effect of a reinforcement rich environ-

ment is that both students and adults focus 

on positive behaviors, and may internalize the 
desired positive behaviors. Also, the availability 
of reinforcers for both students and adults can 

make the learning environment a positive, wel-
coming school climate.  

Conclusion

There is overwhelming evidence that the 
use of reinforcement can change behavior. 
Reinforcement is a beneficial tool for teachers 
and administrators and can be used to improve 

both academic and behavioral performance of 

students. It can be readily adapted to fit indi-
vidual, classroom, and school-wide behavioral 

goals. Key implementation considerations can 
maximize the effectiveness of reinforcement. 
Reinforcement allows schools to equip stu-

dents with the knowledge and skills they need 
to be functional members of society, and can 
maintain a positive school climate. It is one of 
the most powerful tools available, and should 

be one of the first strategies employed both to 
prevent inappropriate behavior, and to address 

specific behavior problems.
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ment, choosing reinforcers which appeal to 85-
95% of students, and reminding students daily 
of the system and its components on morning 
or afternoon announcements (University of 
Southern Mississippi, n.d.). 

Challenges of school-wide reinforcement. 
Particular challenges for school-wide reinforce-

ment relate to the consistency of reinforcement 

delivery implementation across staff. However, 
this challenge can be alleviated by providing fre-

quent trainings to staff, keeping the reinforce-

ment system simple, and monitoring that all 
teachers are delivering reinforcers appropriate-

ly. Measures must also be taken to make sure 

that tokens cannot be gained inappropriately by 
students. Accurate record keeping is essential.

Obtaining or Developing Reinforcers
 

Tangible reinforcers such as food, tokens, 
toys, etc. may require purchase costs. Funds 
for reinforcers may be difficult to attain. Many 
teachers purchase items for student reinforc-

ers with their own personal funds, although it 
is appropriate to use school funds for this when 

available. Outside funding through grants or do-

nations is helpful. Many community businesses 
and organizations may donate items for this 
purpose such as free meals or food items, hats, 

t-shirts, balls, pencils, and stickers (Bohanon-
Edmundson et al., 2004). Forming partnerships 
with local businesses and organizations may 
also lead to the acquisition of diverse rewards 
for students (e.g., football tickets, gift cards to 
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