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PBIS Tier 1 Training
Day 1: Foundational Work

To change your name, open the Participants panel

(Windows: Alt + U; Mac: Shift + Command + U), 

mouse over your name, and select More > Rename.

Please rename yourself as follows:

District acronym_school_first name

Example: MPS_Alcott_Liz



Hosts for Tier 1 Training

Michelle Polzin Cari SpatzRachel SaladisJennifer Grenke



Training Materials
You can access training materials at: 

https://www.wisconsinrticenter.org/tier1v3



Share Your Questions 

in Chat!

Please type your questions in chat. 

We hope to answer them all today. 

We welcome you to email us or contact your 

regional technical assistance coordinator 

when you have questions that need answers. 



Let’s Chat

This or That?

Would you rather live without….

Toaster Oven Microwave



Meeting Up In Breakout Rooms
BREAKOUT ROOMS: During this training, we’ll prompt you to select a breakout 
room. Click Join next to the breakout room that you would like to join. 



Breakout Room Norms

The stories that are told here stay here, 

the lessons learned we take with us to share.

equity of 
voice

Be fully 
present

use video
(if possible)

Safe and 
supportive



An Equitable, 

Multi-Level System 

of Supports

This training strongly connects to:

• Strong Universal Level

• Systemic Implementation

• Positive Culture



Outcomes for Today

Teams will build an understanding of:

• prevention strategies

• how to identify and define the skills students need 
to be successful 

Develop a plan for building:

• team capacity around implementation of prevention 
strategies

• staff and stakeholder capacity around implementation 
of prevention strategies through team provided 
training and ongoing support



Activity 1.1
Team Discussion—What’s Your Why

IN YOUR BREAKOUT ROOM, 

WITH YOUR TEAM: 

• Identify roles

• Take a few minutes with your team 
to re-ground in the following and 
record your responses 

10 minutes

1. Why are you implementing PBIS?

2. A question that you need answered (put in chat). 

SPOKESPERSON SHARES IN CHAT: 

One question that your team needs answered.



Role of the Team

Team Train Support

(https://learningforward.org/wp-content/uploads/2017/08/job-embedded-professional-development.pdf)



Let’s Take a Break!

20 seconds

20 feet

20 blinks



School-wide PBIS

The fundamental purpose of School-wide PBIS (SWPBIS) is to make 

schools more effective and equitable learning environments.

Predictable Positive

Equitable Consistent Safe



PBIS Framework

Source: https://www.pbis.org/school



“Given the prevalence of challenging school behavior, the question is not 

if educators will address behavior in schools but how educators will 

address behavior. 

To proactively support social, emotional, 

and behavioral (SEB) skill development 

and prevent and reduce challenging behavior, 

effective educators implement culturally 

responsive, evidence-based practices 

grounded in decades of behavioral science…”

Why Are We Talking About Behavior?



Outcomes of PBIS



ENVIRONMENT
positive relationships with students and families, proactively 

TEACH, PROMPT, & PROVIDE FEEDBACK
prosocial social, emotional, and behavioral skills

PROVIDE INSTRUCTIONAL RESPONSE
through re-teaching and brief, respectful corrective feedback

MAKE DECISIONS
based on information collected

PBIS Framework Core Features

define social, emotional, academic-enabler & behavioral skills
DEFINE THE SKILLS



Tier 1/Universal  80-90%
• All students

• Preventive, proactive

Tier 2/Selected  5-15%
• Some students (at-risk)

• High efficiency

• Rapid response

• Group-applied interventions

Tier 3/Intensive  1-5%
• Individual students

• Assessment-based

• High intensity



Attendance

Math (Acceleration)

Reading (Intervention)

PE

Hallway Behavior

Strengths &
Challenges Language Arts

Science

Student Snapshot



Educational Equity

Educational equity means that every student has access to 
the resources and educational rigor they need at the right 
moment in their education, across race, gender, ethnicity, 
language, ability, sexual orientation, family background, 

and/or family income (CCSSO, 2017).

Equity. (2021, October 1). Retrieved from https://dpi.wi.gov/rti/equity 

1 min



Activity 1.2
Independent Think & Write—Equity

INDIVIDUALLY, read the page on equity 
from: Wisconsin’s Framework for 
Equitable Multi-Level Systems of Supports.

Click image to access 

Wisconsin’s Framework for Equitable Multi-

Level Systems of Supports

10 minutes

Select a word, sentence, or phrase that 
stands out to you and list why.

https://dpi.wi.gov/sites/default/files/imce/rti/pdf/rti-emlss-framework.pdf
https://dpi.wi.gov/sites/default/files/imce/rti/pdf/rti-emlss-framework.pdf


“Examine the impact of systems, 

structures, policies, and practices on 

learners and families: analyzing who the 

system serves and underserves.”



Types of Student Outcome Data

What student data do you disaggregate to inform universal 

decisions, practices, and policies? 

Examples of data sources:

Attendance Students in intervention

Academic Students in enrichment

Behavior Course enrollment

Climate survey Extracurricular involvement

Angel list



Is the Universal Serving All?

Student Group
Enrollment 

(total 500)

Number of students with

0–1 ODRs (total 425)

Hispanic/Latino 60 38

White 350 339

Black 45 17

Asian 20 16

American Indian or Alaska Native 5 2

Two or more 20 13

Students with IEPs 60 30

Students without IEPs 440 395

Students low SES 200 140

Students not low SES 300 285

Males 250 178

Females 250 247



Tier 1  Systems Check
Do 80-90% of all student groups experience success at the universal?

Total: 425/500 = 85%

• Hispanic/Latino: 38/60 = 63%

• White: 339/350 = 97%

• Black: 17/45 = 38%

• Asian: 16/20 = 80%

• American Indian: 2/5 = 40%

• Two or more: 13/20 = 65%

• Students with IEPs: 30/60 = 50%

• Students without IEPs: 395/440 = 89.8%

• Students low SES: 140/200 = 70%

• Students not low SES: 285/300 = 95%

• Male: 178/250 = 71%

• Female: 247/250 = 98.8%
1 min



Accepting Institutional Responsibility:
What is the Nature of the Conversation in 
Your School About Inequitable Outcomes?

Underserving

Underperforming

Inspect and reflect

Describe and deflect



Who are the underserved student 

groups in your school? Do you know? 

And…what conversations will you lead 

based on what you have learned so far 

today about creating equitable systems?

Activity 1.3

Individual Reflection

2 minutes



10 minutes

Activity 1.4
REVISIT—What’s Your Why?

USING YOUR INDIVIDUAL REFLECTION, 
have a conversation with your team about creating equitable 
systems through your PBIS implementation.

Prompts:
• When considering disproportionality in your data, are 

current conversations focused on underperforming, which 
puts ownership on students and families? Or, is there a focus 
on underserving, which puts the ownership on the system? 

• Do current school and district policies and practices around 
behavior benefit some groups of students more?



Let’s Take a Break!

Please come back in 10 minutes

10 minute
break

Salty Snacks Sweet Snacks



Why Is It Important For All School Staff 
to Understand Behavior?

 Informs how adults set up systems

 Proactive

 Responsive

 Increases likelihood for student success

 Decreases likelihood for behavioral error

 Ultimately changes mindset in how 
adults view behaviors

 Not personal

 Form of communication



What is Behavior?

Anything we say or do

How we interact with our environment

Behaviors are learned through experiences

All behaviors have a function

Overview of Basic Behavior Principles [PDF Document]. Retrieved from: 

http://flpbs.fmhi.usf.edu/revision07/overview/general/Overview%20of%20Basic%20Behavior%20Principles%20Handouts.pdf

Social 

Emotional 

Competencies

College & 

Career Ready 

Habits

School 

Procedural 

Skills



Commonly Reported Behaviors

The students were off-task.

Madison was disrespectful during art class.

Joshua was disruptive during work time.

Darius was really helpful during class today.

Dakoda, Cedar, and Winona were not following 
directions for independent work time.

What do these 

behaviors have 

in common?

Be specific and 

understand the 

cultures of your 

students.

Chat Burst



CONSEQUENCE: 

What happens right 

after the behavior. 

Positive or negative 

result.

The ABC’s of Behavior

BEHAVIOR:

Observable and 

measurable 

description. What 

you see and hear.

ANTECEDENT: 

What happens right 

before the behavior. 

A cue or trigger.

✔



CONSEQUENCE

What happens 
right after the 
behavior. 

Using the ABC’s School Wide

BEHAVIOR

Observable and 
measurable 
description.

ANTECEDENT

What happens 
right before the 
behavior. A cue 
or trigger.

The lunch supervisors alert students that it is time for free choice after eating. A group of 

students exited the cafeteria quickly, leaving lunch trays in random places and trash on the 

tables and floor. This has been a pattern not specific to any one group of students and has 

been occurring since the commons area was remodeled. The students who quickly left the 

cafeteria got access to the new lounge chairs and hammocks in the commons area.

The lunch supervisors alert students that it is time for free choice after eating. A group of 

students exited the cafeteria quickly, leaving lunch trays in random places and trash on the 

tables and floor. This has been a pattern not specific to any one group of students and has 

been occurring since the commons area was remodeled. The students who quickly left the 

cafeteria got access to the new lounge chairs and hammocks in the commons area.

✔



Function of Behavior

Attention (peer, adult)

Tangibles/Activities

Sensory

Obtain Avoid

What keeps the behavior going?

Attention (peer, adult)

Tangibles/Activities

Sensory



Using the ABC’s School Wide

The lunch supervisors alert students that it is 

time for free choice after eating. A group of 

students exited the cafeteria quickly, leaving 

lunch trays in random places and trash on the 

tables and floor. This has been a pattern not 

specific to any one group of students and has 

been occurring since the commons area was 

remodeled. The students who quickly left the 

cafeteria got access to the new lounge chairs and 

hammocks in the commons area.

The lunch supervisors alert students that it is 

time for free choice after eating. A group of 

students exited the cafeteria quickly, leaving 

lunch trays in random places and trash on the 

tables and floor. This has been a pattern not 

specific to any one group of students and has 

been occurring since the commons area was 

remodeled. The students who quickly left the 

cafeteria got access to the new lounge chairs and 

hammocks in the commons area.

POLL: 
What is the function 

in this scenario?

• Obtain Attention from Peers
• Obtain Tangibles/Activities
• Avoid Attention from Peers
• Avoid Tangibles/Activities



Knowing the ANTECEDENT, what suggestions do 
you have for possible prevention actions?

The lunch supervisors alert students that 
it is time for free choice after eating.

ANTECEDENT

Chat Burst



Knowing the CONSEQUENCE and FUNCTION, what 
suggestions do you have for changing how students 
gain access?

The students who quickly left the cafeteria got access to the 
new lounge chairs and hammocks in the commons area.

Function = Obtain access

CONSEQUENCE AND FUNCTION✔

Chat Burst



CONSEQUENCE

What happens 
right after the 
behavior.

Using the ABC’s Classroom

BEHAVIOR

Observable and 
measurable 
description.

ANTECEDENT

What happens 
right before the 
behavior. A cue 
or trigger.

When students enter the room and are reminded to get started on the activator 

math problems, four students independently engage in tasks not associated with 

the math work (ask to go to the bathroom, ask to get a drink, ask to go to their 

locker, wander around the room). By the time they get to their seats the teacher 

has started class.

When students enter the room and are reminded to get started on the activator 

math problems, four students independently engage in tasks not associated with 

the math work (ask to go to the bathroom, ask to get a drink, ask to go to their 

locker, wander around the room). By the time they get to their seats the teacher 

has started class.

When students enter the room and are reminded to get started on the activator 

math problems, four students independently engage in tasks not associated with 

the math work (ask to go to the bathroom, ask to get a drink, ask to go to their 

locker, wander around the room). By the time they get to their seats the teacher 

has started class.

✔



Activities 1.5 and 1.6
Using the ABC’s (Classroom)

IN YOUR BREAKOUT ROOMS: 

FIRST, TAKE TIME TO INDIVIDUALLY

1. Identify the function of student behaviors from the 
example on previous slide.

2. Generate ideas to proactively alter the antecedent.

3. Generate ideas to help students participate in class 
while thinking about function.

NEXT, AS A TEAM
share your individual responses with one another. Multiple 

Activities



Activity 1.7
Action Plan ABC’s of Behavior

Team Discussion—Understanding Behavior

1. Action plan for how the team will:

a. Practice using the ABC’s in their context

i. As individuals

ii. As a team

b. Teach staff how to use the ABC’s

c. Support staff in using the ABC’s for school-wide and classroom

d. Engage a broad range of stakeholders to gather and use 

feedback regarding the use of the ABC’s in school

20 minutes



Let’s Take a Break!

Please come back in 10 minutes

10 minute
break

Would you rather …

Hot all the time Cold all the time



Foundations and Proactive Practices

Relationships Settings

Expectations & routinesActive supervision Opportunities to respond

Prompt & pre-correct



Family and Student Relationships

• Consistent methods and access 

• “Getting to know you” vs. traditional 

back to school

• Know the families and community 

that you serve

FAMILIES

• Daily Positive Greeting

• Two-By-Ten Strategy

• Create Classroom Community

STUDENTS



Daily Positive Greeting: at the Door 

https://assets-global.website-files.com/5d3725188825e071f1670246/5e7e3999b3c8b85b50c80c6f_POSITIVE_GREETINGS_AT_THE_DOOR.pdf


Build Relationships

“TWO-BY-TEN” Strategy



Create Classroom Community

Community Circles

• Welcoming environment

• Everyone can see everyone

• Allows teacher to quickly scan

• Consistent & predictable

• Sense of belonging

• Variety of uses



Settings

Can you see your 
students?

Can the students see you 
and the instructional 
materials?

Do students see 
themselves in the 
instructional materials?

What displays are on the 
walls?

VISABILITY ACCESSIBILITY TASK

Can students access the 
materials?

Can you access the 
teaching materials?

Can the teacher access 
the students?

Can the teachers affirm 
and validate privately?

Are students arranged so they 
can engage in the learning tasks?

How do you want your students 
to complete the learning tasks?

Physical space:

 Independent work

Discussion

Centers

Room supports culturally 
responsive environment



Prompt and Pre-correct

WHY HOW

• Increases desired behavior

• Reduces unwanted behaviors

• Builds fluency with new or multi-
step routines faster than without 
prompts

• Prompt right before the behavior 
you want to see

• Simple, clear, and logical

• Specific and explicit: verbal, written 
or physical

• Pair with Specific Positive Feedback



When Do I Use Pre-Correction or Prompting?

For teaching new skills
• Provides opportunities to practice 

skill correctly

• Reduces chance for error

For increasing accuracy and fluency
• Provides a cue right before errors 

typically happen

• Use to move students from accuracy 
to fluency phases of skill acquisition

Pre-Correction

Reminder to use skills that students have 
shown prior fluency

• Have strayed from performing skill 
or routine for contextual reasons

• Use to maintain a skill that has been 
frequently practiced to maintenance 
phase of skill acquisition

Prompting



Prompt and Pre-Correct Format

“Being ready 
for our lesson 
is respecting 
our learning 

time.”

“Remember 
to have 

pencils & 
books”

Transition to 
Math

Connect to 
Expectations

Request/ 
Remind

Situation

Activity 1.8: Prompt and Pre-correct Practice—INDIVIDUALLY, consider your personal experiences and settings, 

write a prompt for a skill or routine students have the potential for higher rates of forgetting or making mistakes.
2 minutes



INTERACTSCANMOVE

Active Supervision

M S I

Hi!
Hi!



Activity 1.9
Think & Write

2 minutes

Opportunities to Respond (OTR)

What is something that either reinforced something you know/do 

or was a new idea for you? Be prepared to share in chat.



Activity 1.10
Team Discussion

Action Plan—Foundations and Proactive Practices

Consider the foundational and proactive practices:

• Relationships

• Settings

• Prompts and Pre-correction

• Active Supervision

• Opportunities to Respond

minutes

How will you build capacity within your team to clearly define and apply the 

practices? Choose one to start, then plan for the rest at future team work days.

How and when will your team train and provide on-going support to staff, 

beginning with the one practice selected above?

How will your team engage students and families in clearly defining and 

selecting practices that are best matched to students? What will be your 

process for gathering and using input from a broad range of stakeholders?



Lunch!
Please come back in 40 minutes

40 minute
Lunch



Building a Schoolwide Matrix

Schoolwide 
Expectations

• Broad and positively 
stated

• Apply to all people and 
settings

• General description of 
behavior

Schoolwide 
Settings/Routines

• Environments

• Activities

• Build community

Behavioral 
Indicators

• Sequential

• Aligned with expectations

• Numerous

• Setting specific

• Taught and rehearsed



Expectations must be: 

Brief (3-5) and purposeful

Memorable 

Positively stated  

Reflective of students and families

Respectful of students and families

Resulting in culture that is:

Clear 

Positive 

Consistent 

Focused on teaching

Welcoming

Schoolwide Expectations





Expectations



Adapted from Culturally and Linguistically Responsive Teaching and Learning, Dr. Sharroky Hollie; Fig.3.2.

Identifying and Defining Expectations



Schoolwide Settings/Routines

Locations—hallway, cafeteria, playground, parking lot, 
bathrooms, social media, etc. 

Routines or Procedures—entering/leaving school, 
asking for help, fire drills, intruder alerts, etc.

Data-identified Settings

• Where do students need to learn 
procedures/routines? 

• Where are students most likely to make mistakes? 

• Where do students need to demonstrate complex 
skills (social & behavioral)? 3 minutes

Activity 1.11
Independent Think & Write—

School Settings

Follow the question 

prompts in your workbook.



Expectations

Routines/

Settings



Behavioral Indicators

Observable behaviors that indicate the presence of a particular 

skill or that a routine/procedure is being followed.

● Limited in number (2-3 per expectation per setting/routine) 

● Positively stated

● Developmentally appropriate

● Describe behaviors for specific settings/routines

● Observable, measurable, positively stated, understandable, always applicable

● Representative of the culture, language, and values of students

Guidelines This Means Example Non-Example
Observable I can see it. Raise hand and wait to be 

called on.

Be your best.

Measurable I can count it. Bring materials. Be ready to learn.

Positively Stated I tell students what TO do. Hands and feet to self. No fighting.

Understandable The vocabulary is age and 

grade appropriate.

Hands and feet to self. Maintain personal space 

(K-1 rule).

Always Applicable I am to consistently 

enforce.

Stay in assigned area. Remain seated until given 

permission to leave.

Representative of the 

culture, language, and 

values of students 

I know the cultural norms 

of the students and 

families.

Show me you are listening 

(via taught cue/response).

Look at me when I am 

speaking.



Expectations

Routines/

Settings

Indicators



● Setting posters are the anchor charts

● Provide reminders

● Use as a tool for in the moment pre-correcting, 
prompting, teaching, and reinforcing

Behavioral Indicators: Visibility



Group Practice: Defining School Wide Indicators

Stop and Think: What does the indicator of “Follow 

lunchroom procedures” under the expectationfor the 

cafeteria of “Be Respectful” look like and sound like? Chat Burst



Ensuring 
Expectations 
Reflect & 
Respect 
Stakeholder
Values

Opportunities to 
examine & give 

feedback

Ensure reflection of 
community values/norms

Examine 
expectations & 

rules for 
implicit bias

Include expectations & 
rules in orientation 

materials

Discuss & plan around 
differences between 

school & home

Model 
expectations & 

connect to 
them in 

instruction 

Team

Families

Communities

Students

Staff



School-wide Expectations and Matrix 
Examination Activity and Team Discussion

Image excerpt from Appendix D  PBIS Cultural Responsiveness Field Guide: Resources for Trainers & Coaches

Assess Existing 

Expectations 

Based on

Fit with Values 

& Needs of 

Students, 

Families, and 

the Community

https://assets-global.website-files.com/5d3725188825e071f1670246/6062383b3f8932b212e9c98b_PBIS%20Cultural%20Responsiveness%20Field%20Guide%20v2.pdf


1.13 Action Plan: Define Expectations for School-Wide 

Matrix (Team/Train/Support/Feedback)

30 minutes

Activities 1.12 and 1.13

Action Plan—Part 3

1.12: Settings and Expectations Discussion
• Use thoughts from activity 1.11 to create a common, agreed 

upon list of settings for your matrix

• Add in ideas for behavioral indicators

• Talk as a team about how you will ensure expectations reflect 
and respect stakeholder values



Let’s Take a Break!

20 seconds

20 feet

20 blinks



Classroom Matrix

Good behavior in school is the shared responsibility of 

administrations, teachers, and pupils.

Teachers develop expectations and procedures at the  

start of the year and update as needed. Pupils are 

involved in co-determining expectations and support the 

enforcement of them (Marzano, 2011).

Current classroom management practice is now more 

about understanding the class as a social system, than 

pupil behavior and discipline (May Britt Posthom, 2013).



Classroom Expectations, Procedures, and Routines

Expectations

• Broad and 
positively stated

• Apply to all people 
and settings

• General 
description of 
behavior

Classroom Settings

• Environments

• Activities

• Build community

Behavioral Indicators

• Sequential

• Aligned with 
expectations

• Numerous

• Setting specific

• Taught and 
rehearsed



5 Guidelines for Developing Behavioral Indicators



Key Points for Developing Classroom Matrices

“What do we 

want all 

students to 

know and be 

able to do?”

Clearly defined, 
purposeful 

expectations, and 
indicators that align 

with school-wide 
expectations

Intentionally build 
the matrix with 

skills students need

Co create with 
student/family 

input 

Skills are taught in 
context to the 

learning 
environment

The classroom 
matrix is a dynamic 

“tool”



2 min



You Might Be Thinking “How Do I Create A 
Classroom Matrix?”

Ensuring school-wide 

expectations 

translate into my 

classroom?

Use data  to inform 

the indicators 

within my matrix

Setting up a system 

inclusive of all 

students

Using high-quality instructional 

practices to embed the 

indicators within my 

instruction (contextual fit)

Aligned with colleagues 

according to grade level 

or content area



• Non negotiables from schoolwide for classroom

• Skills based on data 

• Input from students and/or families

• Explicitly defined so there will be no interpretation

Classroom Matrix:  Clearly Defined, Purposeful Expectations 
and Indicators That Align with School-wide Expectations



Classroom Matrix

Learning Whole Group Lesson Group/Partner Work Independent Work
Enter/Exit of Room

AND Transitions

Be 

Responsible

• Arrive to class on time 
ready to learn

• Stay organized to meet 
deadlines

• Use teacher directed 
voice level

• Regulate emotions

• Ask clarifying questions

• Take notes as needed 
or instructed

• Actively participate in 
discussions/work

• Redirect group members 
if they are off-task

• Ask for and provide help 
when needed

• Know your resources and 
use them efficiently and 
effectively

• Ask for help when 
needed

• Get out necessary 
supplies for the task

• Stack your homework 
and agenda

Be 

Respectful & 

Safe

• Use positive words and
actions

• Recognize and 
appreciate 
individual/group 
similarities and 
differences

• Actively listen to the 
teacher/speaker

• Understand and respect 
others’ perspectives

• Negotiate conflict
constructively

• Maintain academic
integrity

• Focus on your 
educational purpose

• Enter & exit the 
classroom silently

• Be aware of personal 
space

• Take the most direct 
route to your seat

Be Engaged

• Use academic language

• Set and work toward
personal and academic 
goals

• Use resources from the 
lesson

• Ask on-topic extension 
questions and stay 
curious

• Stay on topic

• Use techniques to keep 
the work moving forward

• Stay focused on the 
assigned academic task

• Prepare and plan for 
upcoming tasks

• Greet one another with a 
silent wave

• Begin your “DO FIRST” 
with quality

Behavioral 

Indicators

Classroom 

Routines/

Settings

Expectations

2 minutes



Co-Create with Student and Family Input

• What data do I have to show which behaviors my 
students struggle with?

• What cultural and lived experiences do my students 
need so they feel welcome and they belong?

• What do my students say are 
important behaviors to display during: 

• Whole group lessons?

• Transitions?

• Individual work time?

• Small group work?



Learning Whole Group Lesson
Group/Partner 

Work
Independent Work

Enter/Exit of Room

AND Transitions
Review

Be 

Responsible

• Arrive to class on 
time ready to 
learn

• Stay organized to 
meet deadlines

• Use teacher 
directed voice 
level

• Regulate 
emotions

• Ask clarifying
questions

• Take notes as 
needed or instructed

• Actively participate 
in discussions/work

• Redirect group 
members if they 
are off-task

• Ask for and provide 
help when needed

• Know your 
resources and use 
them efficiently and 
effectively

• Ask for help when 
needed

• Get out necessary 
supplies for the task

• Stack your 
homework and 
agenda

Be 

Respectful 

& Safe

• Use positive 
words and
actions

• Recognize and 
appreciate 
individual/group 
similarities and 
differences

• Actively listen to the 
teacher/speaker

• Understand and 
respect others’ 
perspectives

• Negotiate conflict
constructively

• Maintain academic
integrity

• Focus on your 
educational purpose

• Enter & exit the 
classroom silently

• Be aware of personal 
space

• Take the most direct 
route to your seat

Be Engaged

• Use academic 
language

• Set and work 
toward personal 
and academic 
goals

• Use resources from 
the lesson

• Ask on-topic 
extension questions 
and stay curious

• Stay on topic

• Use techniques to 
keep the work 
moving forward

• Stay focused on the 
assigned academic 
task

• Prepare and plan for 
upcoming tasks

• Greet one another 
with a silent wave

• Begin your “DO 
FIRST” with quality



Intentionally Build The Matrix 
With Skills Students Need

• Student outcome data from prior year

• Our own practice data on explicit skills we 
need to teach

• New school or district policies

• New curriculum practices



The Classroom Matrix is a 
Dynamic “Tool”

The matrix should be designed to change:

• Students move in and out of our building

• As skills are taught to fluency we can 
focus more on learning content

• Breaks from school may cause the need 
for skills to be revisited



Learning
Whole Group 

Lesson

Group/Partner 

Work
Independent Work

Enter/Exit of Room

AND Transitions
Review

Be 

Responsible

• Arrive to class 

on time ready to 

learn

• Stay organized 

to meet 

deadlines

• Regulate 

emotions

• Ask clarifying

questions

• Take notes as 

needed or 

instructed

• Actively 

participate in 

discussions/work

• Redirect group 

members if they 

are off-task

• Ask for and 

provide help when 

needed

• Know your 

resources and use 

them efficiently 

and effectively

• Ask for help when 

needed

• Get out necessary 

supplies for the 

task

• Stack your 

homework & 

agenda

Be 

Respectful 

& Safe

• Use positive 

words and

actions

• Recognize and 

appreciate 

individual/group 

similarities and 

differences

• Actively listen to 

the 

teacher/speaker

• Understand and 

respect others’ 

perspectives

• Negotiate conflict

constructively

• Maintain academic

integrity

• Focus on your 

educational 

purpose

• Enter & Exit the 

classroom silently

• Be aware of 

personal space

• Take the most direct 

route to your seat

Be Engaged

• Use academic 

language

• Set and work 

toward personal 

and academic 

goals

• Use resources from 

the lesson

• Ask on-topic 

extension questions 

and stay curious

• Stay on topic

• Use techniques to 

keep the work 

moving forward

• Stay focused on the 

assigned academic 

task

• Prepare and plan 

for upcoming tasks

• Greet one another 

with a silent wave

• Begin your “DO 

FIRST” with quality

Entering the classroom

Turning in homework

Getting supplies

Cooperative learning groups

Independent seat work

Whole group

Transitions

Calming corner

What are my invisible assumptions about the social skills 

that my students have when they enter the classroom?



Multiple Choice Zoom Poll

Thinking about creating your classroom matrix, 
check all statements that are true

• Co-create with student and or family input

• Post your matrix in a location that is visible to all

• Use icons or pictures to assist with understanding as 
needed

• Reference indicators within core instruction

• Understand that you will be teaching each indicator



Activity 1.14
Independent Think & Write 

for Classroom Matrix Development

• How will you co-create the classroom matrix with 
student/family input? 

• How will you incorporate teaching clearly defined, 
purposeful expectations, and indicators within an academic 
context?

• How will you stay accountable to be mindful of 
assumptions around social skills students have?

3 minutes



20 minutes

Activity 1.15
Action Plan—Define Expectations

for Classroom Matrix



Outcomes for Today

Teams will build an understanding of:

• prevention strategies

• how to identify and define the skills students need to be 
successful 

Develop a plan for building:

• team capacity around implementation of prevention 
strategies

• staff and stakeholder capacity around implementation 
of prevention strategies through team provided 
training and ongoing support



Make an IMPACT; Share Your Input!

Please click the survey link in chat to share your 

feedback and help shape future learning opportunities!



Next Steps

Before Day Two Preview of Day 2

• Work on your action plan items from 

today

• Instruction

• Meet with your regional technical 

assistance coordinator

• Specific positive feedback

• Your regional technical assistance 

coordinator will contact your facilitator 

to set up time if not done already

Share out will be on: 

• Action items worked on

• Evidence sources and data collected and 

used around team, train, and support 



Stay connected, join the conversation

@WisRtICenter

@WisRtICenter

Tips to Your Inbox: 
http://bit.ly/WisRtICenter

@Wisconsin RtI Center/PBIS Network

Live webinars and networking events 

https://www.facebook.com/WisRtICenter/
https://twitter.com/WisRtICenter
http://bit.ly/WisRtICenter
http://bit.ly/WisRtICenter
https://www.youtube.com/channel/UC_vRDVKaw0fIKjVXmKlgSSQ
https://www.wisconsinrticenter.org/events/


Let’s Chat

IN CHAT: What is one thing your 

team will be working on?

2 
minutes
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